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GENERAL 


The OAIP and French as a Second Language 


The Ontario Assessment Instrument Pool consists of a variety 
of types of assessment instruments developed to meet goals, 
aims, and objectives stated or implied by a number of 
Ministry of Education curriculum guidelines. The instru- 
ments published in this package were developed for the 
guideline entitled French, Core Programs 1980 and represent 
the, first phase in the FSL portion of the OAIP. The 
development of the instruments was undertaken in 1978 to 
meet the terms of a contract established by the Ontario 
Ministry of Education with the Ontario Institute for Studies 
in Education. Information about other programs and courses 
for which assessment instruments have been developed, as 
well as background information on the creation of the OAIP, 
may be found in the Ministry publications The Ontario 
Assessment Instrument Pool: A Curriculum-Based Aid to 
Evaluation and The Ontario Assessment Instrument Pool: A 
General Introduction (both available from The Ontario 
Government Bookstore, 880 Bay Street, Toronto, Ontario M7A 
1L2, and OISE Publications Sales Office, 252 Bloor Street 
West, Toronto, Ontario M5S 1V6). 


About the time various language consultants, teachers, and 
Ministry of Education officials began work on the guideline 
document French, Core Programs 1980, discussions were also 
started on ways to make assessment of student achievement 
and evaluation of programs more effective. It was clear 
that the guideline would put more emphasis on communication 
and equally clear that available assessment instruments 
needed updating as much as or more than the curriculum. The 


Ministry of Education contract with OISE was thus for a 


vil 


two-part project: first, the preparation of a theoretical 
framework for communicative teaching and testing, and, 
second, preparation of assessment instruments that would be 
concrete implementations of the theory and reflect the aims 
and objectives of the curriculum guideline. It was decided 
to concentrate instrument development exclusively on French 
core programs ~ at Grade 6 (the end of the Junior division) 
and Grade 10 (the end of the Intermediate division). The 
responsibility for carrying out these tasks was that of the 
Ontario Assessment Instrument Pool: French as a Second 
Language Project. 


A number of educators, representing a broad range of school 
boards and teaching approaches, assisted in the development 
of these new instruments. Draft instruments were written by 
groups of teachers and consultants from various’ school 
boards and by project staff. Group discussions and attempts 
at revisions resulted in the elimination of many draft 
instruments. Those instruments surviving this process were 
screened in classrooms in several school boards and further 
revised as necessary. Before and after these screenings, 
the instruments were examined by the Subject Advisory Group, 
a group of educators who met periodically to provide pro- 
fessional advice on the nature and contents of the FSL Pool. 
All the instruments being published at this time have been 
approved by the Subject Advisory Group for use in core FSL 
classes at the Grade 6 and Grade 10 levels. 


* 
For definitions of core, immersion, and extended French 


programs, see Teaching and Learning French as_ a Second 


Language: A New Program for Ontario Students (available from 
the Ontario Government Bookstore). 


Vea 


Contents and Organization of the FSL Pool 


The term assessment instrument, as used here, refers to the 
smallest unit of the FSL Pool that can be used on its own to 
assess knowledge in the domain of FSL or performance of this 
knowledge. Often the instrument consists of a single task 
(or item) but it may also consist of an interrelated set of 
tasks sharing a common structure or tied to common stimulus 
material. 


The 100 assessment instruments included in this first 
package from the FSL Pool are of many different kinds: 
speaking tasks, writing tasks, tapes to listen to, passages 
to read, dialogues to participate in, to mention a few. 
Formats for student responses range from multiple-choice to 
open-ended; thus a variety of scoring procedures is likewise 
incorporated into the pool. Furthermore, to ensure that 
each instrument provides some opportunity for meaningful 
communication, students are in all cases given a context (a 
situation) for the questions they are asked. The instru- 
ments are thus longer and perhaps more complicated than many 
that teachers and students may be familiar with. For this 
reason teachers should introduce students to unfamiliar 
formats in the form of classroom activities before choosing 
instruments with such formats for formal assessment purposes. 


Each instrument is referenced to one or more objectives 
listed in an outline of communication skills prepared by 
project staff in consultation with the Subject Advisory 
Group. This outline is based on the curriculum guideline 
Beench;, Core Programs 1980. and the theoretical framework 
developed by Michael Canale and Merrill Swain in 


Communicative Approaches to Second Language Teaching and 
Testing (available from The Ontario Government Bookstore and 


ix 


the OISE Publications Sales Office). Both the outline and a 
summary of the report on the theoretical framework are 
contained in A Domain Description for Core FSL: Communication 
Skills (Appendix A of the present document). 


Limitations of This Package of Instruments 


The instruments included in the FSL Pool are to serve as a 
resource from which teachers may draw selectively. It is 
not expected that all instruments could or should be used in 
any one classroom. For example, classroom teachers will 
find some instruments that are unsuitable given the variety 
in Ontario school boards with respect to texts, coverage of 
material, teaching approaches, student abilities, locally 
defined objectives, and other factors. At the same time 
teachers will discover that the pool does not and cannot 
contain instruments on every conceivable objective for core 
FSL. For instance, it is impractical to include in the pool 
a separate instrument for each vocabulary item that may be 
relevant, and it is impossible to have a different instru- 
ment for each possible combination of vocabulary items and 
sentence structures. 


The present package is the beginning of a broad pool of 
assessment materials. This collection of 100 instruments is 


made available now for four purposes: 


i. To provide teachers with useful instruments as soon as 
possible; 
25 To illustrate concretely the assessment methods expected 


to be best suited to the teaching and testing approach 
described in the guideline; 


To obtain feedback from teachers on the quality, adapt- 
ability, and coverage of instruments to help shape 
future development of the FSL Pool; and 


To provide practice in retrieving and using the instru- 
ments with a sample of the pool that is small and 
manageable. 


Before the pool can be considered comprehensive, several 


additional phases are required: 


ike 


Completion of additional instruments to cover relevant 
objectives more adequately; 


Collection of responses to each instrument from a 
representative sample of Ontario students--a field 
eke Wks 


Analysis of responses and publication of statistical 
information to aid in the interpretation of student 
responses and to forecast the difficulty for various 
groups of students. 


All comments, suggestions, and examples of ways that instru- 


ments can be adapted (for example, to address different or 


additional objectives; to meet the needs of exceptional 
students) should be forwarded to: 


OAIP, FSL Project 

Research and Evaluation Branch 
Ontario Ministry of Education 
Mowat Block 

Queen's Park 

TOLOnto, Ontario 

M7A 1L2 
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HOW TO USE THE FSL POOL 


Many instruments are required to provide comprehensive means 
of assessment in French core programs, so an efficient 


retrieval system is required to enable teachers to locate 


Suitable instruments as quickly as possible. Furthermore, 
instructions for the administration and scoring of each 
instrument must be clear and easily obtainable. To meet 


these requirements, each instrument is accompanied by the 


following information. 


Identification Number. 

Each instrument is identified by a separate number consist- 
ing of seven digits. The first two digits from the left 
identify the skill area and competence area that the instru- 


ment addresses, using the following codes: 


Skill Area, identified by the leftmost digit: 


10000.00 Listening 

20000.00 Speaking 

30000.00 Reading 

40000.00 Writing 

50000.00 Listening and Reading 
60000.00 Listening and Speaking 
70000.00 Listening and Writing 
80000.00 Reading and Speaking 
90000.00 Reading and Writing 


Competence Area, identified by the second digit: 


01000.00 Grammatical 

02000.00 Sociolinguistic 

03000.00 Discourse 

04000.00 Strategic 

05000.00 Grammatical and Sociolinguistic 

06000.00 Grammaticl and Discourse 

07000.00 Sociolinguistic and Discourse 

08000.00 Grammatical, Sociolinguistic 
and Discourse 


Both skill area and competence area are explained further in 


Appendix A. 


SO: 


The third, fourth, and fifth digits from the left indicate 
only the numerical sequencing of instruments within a given 
skill area and competence area, that is, from 000 to 999. 


The last two digits, to the right of the decimal point, 
indicate whether or not the instrument is one of a set of 
Similar versions, or adaptations, of the same basic instru- 
ment. For example, a given passage may be presented orally 
in one version of an instrument and visually in another. 
Such similar versions are indicated by numerical sequencing, 
that is, from 00000.01 to 00000.99° To indicate thate 
given instrument has no similar versions in the pool, these 
last two digits are left as .00. 


Objective Number. 

As noted in the discussion of the organization of the FSL 
Pool, each instrument is referenced to one or more objec- 
tives listed in the outline of communication skills (see 
Appendix A). This outline includes both objectives 
specified in the curriculum guideline French, Core 
Programs 1980 and others that are stated implicitly there, 
and is the only list of objectives to which the instruments 
are indexed. Since the outline was designed to provide a 
general and concise statement of objectives, fine-grained 
specifications are required elsewhere to help identify the 
precise focus and content of each instrument. These 
specifications are provided through three additional types 
of information: grade level and accumulated hours of FSL 
instruction; level of difficulty; and keywording. 


Grade Level and FSL Instruction. 

Each instrument is intended to be used with one or more 
groups of students. These groups are identified by grade 
and by cumulative number of hours of FSL instruction as 
follows: 


BCTV 


- 180 hours by the end of grade 6 
360 hours by the end of grade 6 
- 540 hours by the end of grade 6 
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-t = 9360 Nours by. the end of grade 10 
10.2 - 540 hours by the end of grade 10 
3 - 720 hours by the end of grade 10 


Each instrument is accompanied by a suggestion--based on 
screenings in a few classrooms--as to the group(s) of 
students for which-it may be suitable. 


Estimated Difficulty Level. 
For each instrument in this package, an approximation of its 


difficulty is provided for each group of students with whom 
it has been tried. Until instruments can be administered to 
a broad sample of students in Ontario, only this estimated 
difficulty level can be_- given. Four categories of 
difficulty are distinguished: 


E - Easy Consistently answered correctly by 80% or 
more of the students in a given group. 


M - Moderate Consistently answered correctly by less 
than 80% but more than 20% of the students. 


H - Hard Consistently answered correctly by less 
than 20% of the students. 


V - Variable Instrument is acceptable but no consist- 
ent pattern of responses has emerged. 
Keywording. 


The keywords presented with each instrument serve two 
purposes: first, they provide a verbal description of the 
skill areas and competence areas encoded in the Identifi- 
cation Number; and, second, they specify in more detail the 
knowledge, topics, and grammatical forms addressed by an 


instrument. A Taxonomy of Keywords is presented in Appendix B. 
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Administration Procedures. 

This information is intended to facilitate actual administra- 
tion of a given instrument. At present this information is 

limited to two types: whether instructions are given in 

French or English; and whether special classroom materials 

are required (for example, taped material, an overhead 

projector). Special guidelines for eliciting oral responses 

may be found in Appendix C. When taped material is required, 
the entire text of the tape is supplied. Operating instruc- 

tions for the audio cassette follow: 


Instructions to Users of the Audio Cassette 


a Use the best quality cassette tape recorder and 
speaker(s) available. 


Le Ensure that the equipment is in good working order, 
e.g., clean the heads on the tape recorder using 
alcohol and cotton swabs, if necessary. 


oe If the class is large, try to locate and connect an 
external speaker to the tape recorder. 


4. Place the equipment so that the speakers are directed 
toward the class. 


5a Adjust the volume and tone controls to enable all 


students in the class to hear the examples clearly. 


Scoring Procedures. 
Of the instruments in the present package, approximately 


half can be scored objectively--for instance, by computer or 
use of an answer sheet--and the other half must be scored 
manually, often by exercising individual, subjective 
judgment. 
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Instruments that can be scored objectively are accompanied 
by the correct reponse(s); for example, the letter of the 
correct response is identified for each instrument having a 
multiple-choice format, correct responses for matching 
formats are provided, etc. Instruments that must be scored 
manually are accompanied by scoring instructions, or pro- 
cedures. The following three procedures have been identified 
for instruments requiring open-ended spoken and/or written 
responses. 


Long Answer Scaling. 
This procedure is suitable for formats requiring 


lengthy responses such as telling a story or writing a 
paragraph. A maximum possible score, relevant scoring 
criteria, and the range of marks to be awarded for each 
criterion are indicated. 


Short Answer Scaling. 

This procedure is suitable for formats requiring short 
responses up to one sentence in length. Identified 
here are a maximum possible score and the relevant 
criteria for assigning a mark along the scale from zero 
(no credit) to the maximum. 


Model - Acceptable Scoring. 
This procedure is used to allow credit for acceptable 


responses that differ from a model correct response. A 
model response and maximum possible score are provided. 
In addition, instructions are also provided _ to 
encourage teachers to award marks for acceptable 


alternative responses. 


The scoring criteria, one or more of which is relevant for 


most manually scored instruments in the pool, are as follows. 
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Information. 
Important here are the amount, relevance, clarity and 


correctness of information communicated by the student. 


Grammaticality. 
This consists of the grammatical correctness of vocab- 


ulary, word formation and sentence formation. A 
distinction is made between major errors--which present 
major obstacles to communication--and minor errors-- 
which involve only minor disturbances of communication. 
Major errors thus involve sentence structures and 
vocabulary that are missing, incorrect or presented in 
English. Minor errors involve gender, agreement markers, 
grammatical function words (such as de in essayer de 
travailler) and questionable but not incorrect 
vocabulary usage (such as la maison de chien used 
instead of la niche). 


Pronunciation/Spelling. 
For oral responses this refers to the correctness of 


word pronunciation, liaison, word stress and sentence 
intonation. For written responses it includes correct- 
ness in spelling (including accents), use of hyphens in 


compound words and use of punctuation. 


Appropriateness. 
The concern here is the extent to which a given gram- 


matical form signals the socially proper communicative 
function (such as commanding, complaining, requesting) 
and degree of politeness or formality (such as the 
tu/vous distinction, use of s'il vous plait) that are 
required in different communication contexts depending 
on topic, participants and setting. 


pea alah 


Discourse. 

This involves the extent to which sentences function 
together to form a unified text (spoken or written). 
Attention should be paid to both cohesion in form (that 
User uses Of, etransi tionsewords such » asi donc; s puis, 
aussitét gue, use of pronouns, repetition of key words 
and sentence patterns) and coherence in thought (such 
as relevance of ideas to the topic of discussion, 


logical sequencing of ideas). 


Further description of the criteria Grammaticality, Pronun- 
ciation/Spelling, Appropriateness and Discourse may be found 
in Appendix A. 


sample instrument Sheet. 
Each instrument, with its accompanying information, is 


presented on a separate sheet of paper. To the top of the 
instrument, separated by a single line across the page, is 
the information section. The information is presented on 
four lines in the following manner: 


I.D. No. Objective No. Intended Group and Difficulty 
Skill Area Competence Area Other Keyword Descriptors 
Administration Procedures 
Scoring Procedures 
The instrument sheet reproduced below serves as an example. 
B2000. 01 Psa 6el—6.3(V), LOtr=—10.3(E) 
READING; Sociolinguistic; greeting, telephone 
English instructions 


(c) 
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Here is part of a telephone conversation. Read it and 
circle the letter beside the correct answer to the question 


below. 

Ab. 

te Bonjour, c'est Louis. Normand est 1a? 

Br Pas encore. Veux-tu lui laisser un message? 

4. Ben... dites-lui que j'ai appelé, s'il vous plait. 
5 Diaccord, Lours: 


How did this conversation probably start? 


(a) Salut. 
(b) Tiens. 
(ied). TEI O 

(d) Ca va? 


By focussing only on the information section of the sample 
sheet, we obtain the following information. The Identifi- 
cation Number indicates that this instrument addresses the 
skill area Reading and competence area Sociolinguistic, and 
that it is one of a set of similar versions. The Objective 
Number identifies 2.1 in the outline of communication skills 
(Appendix A). The instrument is intended for students at 
the end of grade 6 with 180 hours through 540 hours of 
cumulative FSL instruction, and is estimated to be of 
variable difficulty for these student groups. It is also 
intended for students who will have 360 hours through 720 
hours of FSL instruction by the end of grade 10, and is 
estimated to be an easy instrument for these groups. The 
second line of information repeats, in keywords, the skill 
area and competence area and presents further specification 
as to the knowledge and topic involved. The third line 


indicates the language in which instructions for this 


xX 


instrument are presented to the student. Most instruments 
have one version with French instructions and another with 
English instructions; teachers are encouraged to use 
versions with French instructions as long as the French does 
not interfere in students' understanding of the instrument. 
Finally, the fourth line identifies the correct response to 
the multiple-choice question. If this instrument is con- 
Sidered to be suitable by a teacher, then he or she has only 
to reproduce the instrument as presented below the infor- 
mation section. 


LOCATING INSTRUMENTS IN THE PRESENT PACKAGE 


The instruments in the present package are available only in 
printed form, so computer-assisted retrieval--as is planned 
for the FSL Pool--is not possible here. As a result it may 
take longer to locate the desired instruments in this 
package than it will in the pool. To facilitate manual 
retrieval, instruments are presented here in numerical 
sequence by Identification Number. They are first grouped 
by skill area, beginning with those (Listening) instruments 
having a 1 as the first digit, then continuing with those 
having Identification Numbers starting with 2 (Speaking), 
and so on. Within each skill area, instruments are grouped 
by competence area and ordered numerically, beginning with 
those having 1 as the second digit, then those with 2, etc. 


The following procedure is suggested for locating instru- 


ments in this package. 
ale. Consult the outline of communication skills to select 


the objective in the desired skill area and competence 


area. 
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Note the Objective Number in the outline. 


Use the Identification Number code to determine the 
first two digits of the Identification Number for all 
instruments in the desired skill area and competence 


akear 


Use these first two digits to locate the relevant group 


of instruments. 


Examine each instrument in the relevant group to 
identify the exact Objective Number, grade and dif- 
ficulty levels, and keyword specifications that are 
desired. 


Here is an example to illustrate the above procedure. 


by. A teacher consults the outline of communication 
skills and selects an objective that deals with 
understanding of appropriate grammatical forms for 
expressing the communicative function of greeting 
on the telephone. The competence area is Socio- 
linguistic and the desired skill area is Reading. 


TAP The teacher notes the Objective Number, 2.1. 


a The teacher consults the Identification Number 
code to find that all instruments in the skill 
area of Reading have Identification Numbers start- 
ing with 3, and all those in the competence area 
of Sociolinguistic have Identification Numbers 
with 2 as the second digit. Thus all instruments 


in the 32000.00 grouping must be examined. 


potas Pak 


Those instruments in the 32000.00 grouping are 
located in the package just after the 31000.00 
grouping. 


The teacher examines each instrument in this group 
to find those that address Objective Number 2.1, 
have the keywords "greeting" and "telephone", and 
are suitable for the intended group of students in 
terms of grade level, cumulative hours of FSL 
Dis GEUCtLOn, and difficulty level. Such an 
instrument would be 32000.01, the sample instru- 
ment presented above. Since this instrument is 
one of a group of similar versions of the same 
stimulus material, the teacher may also wish to 
examine 32000.02 and 32000.03. 
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APPENDIX A 


A DOMAIN DESCRIPTION FOR CORE FSL: 


COMMUNICATION SKILLS 


By Michael Canale and Merrill Swain 


The Ontario Institute for Studies in Education 


(This research was funded under contract by 
the Ministry of Education, Ontario. ) 


Introduction. 

In this document we first propose a theoretical frame- 
work for communicative competence, next present a set 
of guiding principles for a communicative approach to 
teaching and testing in French (or FSL) Core Programs 
in Ontario, and finally provide a general outline of 
the areas of communication skills that we consider to 
be relevant in these programs. It must be stressed 
that our description of communication skills is a 
tentative and evolving one since certain skills no 
doubt remain unknown to us and are not included here, 
whereas others that are included may prove to be 


irrelevant in the French Core Programs. 


Theoretical Framework. 

Our preliminary theoretical framework for communicative 
competence minimally includes four areas of knowledge 
or skills: grammatical competence, sociolinguistic 
competence, discourse competence, and strategic com- 


petence. This proposal is based on our research 


XXVil 


reported in the document Communicative Approaches to 


Second Language Teaching and Testing (Ministry of 
Education, Ontario, 1979) co-authored by Michael Canale 


and Merrill Swain. The purpose of this section is to 
sketch briefly the contents and boundaries of each of 
these areas of competence. It should be kept in mind 
that we understand communication to involve verbal and 
nonverbal symbols, oral and written modes, and produc- 


tion and comprehension skills. 


Grammatical Competence. 
This type of competence is understood to include 


knowledge of lexical items and of rules of pronunciation/ 
spelling, word formation, and sentence formation. Thus 
someone who has achieved grammatical competence in 
French will have mastered the features and rules of the 
language code itself. Such competence is an important 
concern for any communicative approach whose goals 
include providing learners with the knowledge of how to 
understand and express accurately the literal meaning 
of utterances. 


Sociolinguistic Competence. 
This area of knowledge addresses the extent to which 


grammatical forms can be used or understood 
appropriately to convey communicative functions (such 
as commanding, inviting, persuading) in various socio- 
linguistic contexts. Appropriateness depends on 
factors such as topic, role of participants, and setting. 
A second concern is the degree of politeness conveyed-- 
that is, the extent to which appropriate attitude and 
style are conveyed by a given grammatical form or 
communicative function within a given sociolinguistic 
context. 


SXVAEL 


For example, it would generally be inappropriate for a 
waiter in a restaurant to actually command a customer 
to order a certain menu item, regardless of how the 
utterance and communicative function (namely, a 
command) were expressed grammatically. Likewise, 
inappropriate attitude and style would be expressed if 
a waiter taking an order in a tasteful restaurant were 
to ask, "O.K., fella, what are you and your gal gonna 
eat?" Sociolinguistic competence is thought to be 
crucial in interpreting utterances for their social 
meaning and for the speaker's intention when these are 
not obvious from the literal meaning of utterances or 
nonlinguistic cues (such as gestures). 


Discourse Competence. 
Knowledge of rules of discourse mainly involves mastery 


of how to combine sentences and ideas to achieve a 

unified (spoken or written) text. Suchs #untty. 31s 

achieved through cohesion in form and coherence in 

thought. Cohesion deals with how utterances are linked 

structurally in a text and how the literal meaning of a 

text is interpreted. For example, the use of cohesion 

devices such as conjunction or grammatical connectors 

(such as French et, cependant, avant de, and finalement) 
serves to relate individual utterances and to indicate 

how a group of utterances is to be understoood logically 
or chronologically as a text. Coherence concerns the 

relationships among the different ideas in a text, 

where these ideas may be literal meanings, social 

meanings, and communicative functions. For example, 

consider the following three utterances: 


Speaker A: C'est le téléphone. 
Speaker B: Je prends un bain. 
Speaker A: i vaccord. 
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Although there is no overt signal of cohesion among 
these utterances, they do form coherent discourse to 
the extent that A's first utterance functions asa 
request, that B's reply functions as an excuse for not 
complying with A's request, and that A's final remark 


is an acceptance of B's excuse. 


Strategic Competence. 
This component is made up of knowledge of verbal and 


nonverbal communication strategies that may be called 
into action to compensate for breakdowns in com- 
munication caused by performance variables (such as 
interfering noises, distractions, momentary inability 
to recall an idea or grammatical form) or to insuf- 
ficient knowledge of grammatical rules, sociolinguistic 
rules, and/or discourse rules. For example, one 
strategy that can be used when one does not know a 
given grammatical form is paraphrase; thus if a student 
did not know the French word for "train station", he or 
she might try a paraphrase such as l'endroit ou on 
prend le train. Knowledge of how to use such strategies 
may be particularly helpful at the beginning of second 
language learning, and it is to be expected that the 
need for certain strategies may change as a function of 
age and second language proficiency. 


Guiding Principles for a Communicative Approach. 
There are five principles that we think must guide the 


development of a communicative approach for the French 
Core Program. 


Coverage of Competence Areas. 


Communicative competence must be viewed as minimally 


including four areas of knowledge or skill: grammatical 
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competence, sociolinguistic competence, discourse 
competence, and strategic competence. There is no 
evidence for the view that grammatical competence is 
any more or less crucial to successful communication 
than is sociolinguistic, discourse, or strategic 
competence. The primary goal of a communicative 
approach must be to» facilitate the integration of these 
types of competence for the learner, an outcome that is 
not likely to result from emphasis on one area of 
competence over the others throughout a second language 
program. 


Communication Needs. 

A communicative approach must be based on and respond 

to the learner's communication needs in the second 

language. These must be specified with respect to 

grammatical competence (for example, the levels of 

grammatical accuracy required in different situations), 

sociolinguistic competence (for example, the settings, 

topics, and communicative functions to be handled most 

frequently), discourse competence (for example, the 

types of text to be dealt with) and strategic competence 
(for example, verbal strategies for paraphrasing 

lexical items that have not been mastered sufficiently). 
It is particularly important to base a communicative 

approach at least in part on the varieties of the 

second language that the learner is most likely to be 

in contact with in genuine communicative situations, 

and on the minimum levels of competence that various 

groups of native speakers (such as age _ groups, 

occupational groups) expect of the learner in such 
Situations and that the majority of learners may be 


expected to attain. 
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Meaningful and Realistic Interaction. 
The second-language learner must have the opportunity 


to take part in meaningful communicative interaction 
with highly competent speakers of the language--that 
is, to respond to genuine communication needs in 
realistic second-language situations. This principle 
is important with respect not only to classroom 
activities but to testing as well. For example, it has 
been argued that paper-and-pencil tests, tape-recorded 
listening and speaking tests, and the like do not allow 
learners to try out their communication skills in a 
realistic communication situation and thus cannot have 
the same psychological and instructional impact as do 
testing activities that directly involve more authentic 
and meaningful communicative interaction. 


The Learner's Native Language Skills. 
Particularly at the early stages of second-language 


learning, optimal use must be made of those com- 
munication skills that the learner has developed 
through use of the native (or dominant) language and 
that are common to communication skills required in the 
second language. It is particularly important that the 
more arbitrary and less universal aspects of com- 
munication in the second language (for example, certain 
features of the grammatical code such as vocabulary) be 
presented and practised in the context of less 
arbitrary and more universal ones (such as the basic 
sociolinguistic rules involved in greeting a peer in 
French or English). 


Curriculum-wide Approach. 
The primary objective of a communication-oriented 


second-language program must be to provide the learners 
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withp othe mnrormation, ».practice, andr. much * of the 
experience needed to meet their communication needs in 
the second language. In addition, the learners should 
be taught about language, drawing as much as possible 
from the first-language program (English Language 
Arts), and about the second-language culture, drawing 
as much as possible from other subject areas. It is 
thought that such a curriculum-wide approach may 
facilitate a natural integration of knowledge of the 
second language, knowledge of the second-language 
culture, and knowledge of language in general. 


General Outline of Communication Skills. 

The following outline of communication skills is based 
mainly on three independent research studies: (a) the 
guideline document French, Core Programs 1980, prepared 
by the Ministry of Education, Ontario; (b) John Munby's 
work on communication skills, reported in his book 
Communicative Syllabus Design (Cambridge University 
Press, 1978, Chapter 7); and (c) our own research, both 
ongoing and as reported in the Canale and Swain (1979) 
document referred to in Section 1. 


We present both the competence areas that teaching and 

testing must address and the skill areas--(L)istening 

comprehension, (S)peaking, (R)eading comprehension, and 

(W)riting--in which each competence objective is 

relevant. Both competence areas and skill areas may be 

combined to provide more integrative tasks for students. 
For example, the same task might address both vocabulary 
usage and sentence formation, and skill areas may be 

combined to address activities such as conversation (L 

and S) and note-taking (L and W). 
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GENERAL OUTLINE OF COMMUNICATION SKILLS 


Competence Area 


GRAMMATICAL COMPETENCE: 


AS dbs 


Phonology: 


-1. Pronunciation of lexical items in 


connected speech 


.2. Liaison (e.g., Je suis arrivé.) 

SSS ee 
.3. Word stress in connected speech: 
-3.1. Normal word stress 


.3.2. Emphatic or contrastive word 


stress (e.g., Marie est compétente 
mais Paul est incompétent. ) 


.4 Intonation patterns in connected 


speech: 


-4.1. Normal intonation for different 


clause types (e.g., imperative, 
declarative, interrogative) 


.4.2. Emphatic or contrastive intona- 


tion patterns for different 
clause types (e.g., Il est venu? 
with rising intonation to signal 
an interrogative ) 


Orthography: 


-l. Graphemes 


.2. Spelling conventions (including 


accents) for: 


32.1." Individual lexical’ items 


-2.2. Compounds (e.g., use of hyphens as 


in un tire-bouchon) 
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Skill Area 
LiAeS 
Ml is 
Las 
Ces 
Lea 
ie 
R, W 
R, W 
R, W 


1.2.2.3. Other (e.g., Parle-t-il?) 


me. . Punctuation conventions 


ipo es VOCaDULAry: 


1.3.1. Common vocabulary related to the 
topics suggested in the guideline 


Brench COLE hLOogramsms 1 Io0l 


1.3.1.1. Basic meaning of a vocabulary 
item in context 


1.3.1.2. Gender of nouns and pronouns 

1.3.2. Meaning of idioms in context 

1.3.3. Basic meaning of other vocabulary 
items in context (that is, gram- 
matical function words such as 
prepositions and articles) 

1.4. Word Formation: 

ieee NtP rection winecOnvtext, OL: 

1.4.1.1. Nouns for number (singular/plural) 

1.4.1.2. Adjectives for number and gender 

tetol. 3, Verbs for person, number, tense 


1.4.2. Agreement, in context, of: 


1.4.2.1. Pronouns with nouns (number and 
gender ) 


1.4.2.2. Adjectives with nouns/pronouns 
(number and gender) 


1.4.2.3. Nouns/pronouns with verbs (person 
and number for verbs, case for 
pronouns ) 


1.4.3. Derivation of new words (e.g., 
refaire from faire, lentement 


from lent/e) 
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174.45 Variation at word boundaries,in 
CONLEXt SCG. Guede t Lea wall) 


1.5. Sentence Formation: 


1.5.1. Common sentence and subsentence 
structures in context (see the 
suggested structures in the 


guideline French, Core Programs 
1980): 


1.5.1.1. Form of a given structure 


1.5.1.2. Basic meaning of a sentence 
having a given structure (with 
vocabulary) 


SOCIOLINGUISTIC COMPETENCE 


2.1 Expression and understanding of 
appropriate grammatical forms for 
different communicative functions 
(such as supplying/requesting 
information, expressing feelings, 
persuading, seeking approval, 
inviting, socializing) 


2.2. Expression and understanding of 
appropriate grammatical forms for 
functions such as those in 2.1 in 
Situations that vary according to 
sociolinguistic variables such as: 
number and status of participants 
(e.g., peers, strangers, authorities); 
setting (e.g., formal/informal, 
public/private, familiar/unfamiliar); 
channel (e.g., face-to-face, radio, 
telephone, letter); and purpose 
(e.g., routine/unusual, open-ended/ 
fixed) 
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DISCOURSE COMPETENCE 
Sia pCONeSTON: 


3.1.1. Lexical cohesion devices (e.g., 
repetition of a particular 
lexical item or use of synonyms) 


3.1.2. Grammatical cohesion devices 
(e.g., coreference of nouns with 
pronouns, ellipses, logical 
connectors ) 


3.2. Coherence: 


32.1 .Olal, duscourse) patterns; that.is; 
the normal patterning of ideas in 
conversation when a request is made, 
a question asked, an invitation 
extended, a socializing comment 
made, etc. 


3.2.2. Written discourse patterns, that is, 
the normal patterning of ideas in 
a book report, a summary paragraph, 
a class project write-up, a recipe, 
a (business) letter, etc. 


STRATEGIC COMPETENCE 


4.1. For grammatical difficulties: 


4.1.1. Use of reference sources (e.g., 
dictionary, grammar book) 


4.1.2. Grammatical and lexical paraphrase 
(e.g., use of devoir + infinitive or 
falloir + infinitive instead of 
Ditaltequemgiesubjunckive;morsuse 
of general vocabulary items such as 
Val chose; sl Yatfaire; le. truc; ila 
personne, lendroit, le temps, etc., 
followed by a description to serve 
as a paraphrase for an unmastered 
vocabulary item) 


4.1.3. Requests for repetition, clarifica- 
tion, or slower speech 


XXXV1I1L 


cae et 


4.2. 


ee we 


4.4. 


4.4.1. 


Use of nonverbal symbols (e.g., 
gestures, drawings) 


For sociolinguistic difficulties: 


Use of a single grammatical form 

for different communicative 

functions (e.g., a declarative such 
as On sert le diner a 17 heures, 
which may be used as a statement, 

a question--with a rising intonation, 
a promise, an order, an invitation, 
or a threat, depending on socio- 
linguistic context) 


Use of the most sociolinguistically 
neutral grammatical form when un- 
certain about appropriateness of 
other forms in a given communicative 
Situation (e.g., use of the form 
Comment ca va? instead of Comment 
allez-vous? or Comment vas-tu? in 
greeting a stranger) 


Use of first language knowledge 
about appropriateness of grammati- 
cal forms or communicative 
functions in the second language 


For discourse difficulties: 


Use of nonverbal symbols or 
emphatic stress and intonation to 
indicate cohesion and coherence 
(e.g., use of drawings to indicate 
sequencing of actions and ideas) 


Use of first language knowledge 
about oral and/or written discourse 
patterns when uncertain about such 
aspects of second language discourse 


For performance factors: 


Coping with background noise, 
interruptions, and other distractions 
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Use of pause fillers (e.g., eh bien, 
enfin, alors) to maintain conversa- 
tion while searching for ideas or 
grammatical forms 
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VAs 


APPENDIX B 


TAXONOMY OF KEYWORDS 


Skill Area 

-Listening -Listening and Speaking 
-Speaking -Listening and Writing 
-Reading -Reading and Speaking 
-Writing -Reading and Writing 


-Listening and Reading 


Competence Area 


-Grammatical -Grammatical and Discourse 
-Sociolinguistic -Sociolinguistic and Discourse 
-Discourse -Grammatical, Sociolinguistic, 
-Strategic and Discourse 

-Grammatical and Socio- 

linguistic 


Competence Descriptors 


-accents, adjectives, agreement, apologizing, articles 
-comparatives, comprehension, congratulating, coreference 
-declarative, derivation 

-expressing feelings 

-forms of address 

-getting information, grammatical cohesion, greeting 
-idioms, inflections, interrogative, intonation, 
invitation 

-leave taking, letter closing, liaison, location, 
locative prepositions 

-negation, noun 

-oral discourse 

-paraphrase, persuading, prepositions, pronouns, pronun- 
Cliation, punctuation 

-requesting 

-sentence formation, spelling, supplying information 
-tense 

-verbs, vocabulary, vocabulary from context 

-written discourse 


Topic Descriptors 
-ad, announcement, application form 


-beach, body parts, business, buying 
-clothing, cheque 
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-dictionary, drug store 

-food, furniture 

-holidays, housekeeping 

-map, medication, months, movie 
-newspaper, numbers 

-places, poster 

-radio, recipe, restaurant 

-schedule, song, sports 

-telegram, telephone, time, toys, travel 
-weather 
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APPENDIX C 


ELICITING ORAL RESPONSES 


The purpose of instruments requiring oral responses is to 
give students an opportunity to demonstrate their communica- 
tion skills in speaking and to provide teachers with a means 
of assessing each student's mastery of these skills. This 
dual purpose is served best if the following suggestions are 
kept in mind when such instruments are administered. 


i. Try to put the student at ease. Most students are 
nervous about taking tests and especially about speak- 
ing in the second language. 


Re Encourage students to resolve by themselves their 
difficulties in communicating. Avoid supplying language 
forms and interrupting to correct errors. 


oF: Encourage students to continue to the next point if 
they are unable to resolve communication difficulties 
themselves. This helps to put the student at ease. 


4. Encourage students to supply more information if their 


reponses seem too cursory or unclear. 


These suggestions can be illustrated by comparing a poor 
elicitation technique with a good one. The following 
examples involve telling a story based only on a series of 
pictures provided to the interviewer and student. 
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Here is an example of poor elicitation technique. 


Student: Un matin Georges et Henri se lévent de bonne 
heure. Ils sont dans un nS ae (Student 
indicates not knowing the word for "barn.") 


Interviewer: Une grange. (By supplying this word the 
interviewer has indicated that the student 
need not try to work out this communication 
difficulty. For example, the student could 
have tried to paraphrase by using an expres- 


Sion such as "la maison des vaches."') 


Student: Ils quittent la maison et puis ... (Student 
indicates inability to continue. ) 


Interviewer: Bon, que font-1ls quand ils arrivent a We 
colline? Est-ce qu'ils roulent a bicyclette? 
(The interviewer has now supplied the student 


with gratuitous information and language 


forms. ) 
Student: QOul; quand ils ‘arrivent. a la colline ym 
roulent a bicyclette. (Student has merely 


incorporated the interviewer's language forms 
into the response. ) 


Interviewer: Et qu'est-ce qui se passe dans 1'image 
Suivante? (The interviewer has interfered in 
the student's telling of the story by pushing 
the student to move on to the next picture. 
This may reduce the student's use of discourse 
cohesion devices. ) 
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MoEeausr an example of good, elicitation, technique: 


Student: 


Interviewer: 


Student: 


Interviewer: 


Student: 


Interviewer: 


Un matin Georges et Henri se lévent de bonne 
heure. ESeeeSOntwe dans’. une .4 5 (Student 


indicates not knowing the word for "barn.") 


Alors, continue. (BY | note suppl ying granny 
vocabulary, the interviewer has signalled 
that the student must work out the difficulty 
alone. The interviewer has also encouraged 
the student to go on to the next point, thus 
helping to put the student at ease.) 


Ils quittent la maison et puis ... (Student 
indicates difficulty in expressing the infor- 


mation in a particular picture.) 


Peux-tu faire une petite description? (The 
interviewer encourages the student to supply 
more information. ) 


Il y a des arbres a cété de la route. Et 
puis ... (Student indicates difficulty again.) 
Tres bien. Continue. (The interviewer has 


not pushed the student to go on to the next 
picture but -—has left iat to, the student ‘to 
decide. In this way the interviewer does not 
interrupt the student's own telling of the 
story and thus preserves the student's choice 
of discourse devices.) 
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mLO00 701 iB sy eak 6.1-10.3(V) 
LISTENING; Grammatical; vocabulary; numbers, telephone, 
announcement 


French instructions; taped material (text attached) 


(c) 


Ecoutez maintenant, 


Vous téléphonez au bureau d'une ligne aérienne pour avoir des 
renseignements sur les vols. Le bureau est fermé et vous 
entendez un enregistrement qui vous dit de composer un autre 
numéro. Ecoutez l'enregistrement. A quelle heure y aura- 
t-il quelqu'un au bureau? Regardez d'abord les réponses 


possibles sur votre page. 
(a) aprés 9h30 le lendemain soir. 


(b) aprés 9h00 le lendemain matin. 


(c) aprés 9h30 le lendemain matin. 


OAIP, FSL 


PIOOO] Ol Textyol tape 
Ecoutez maintenant. 


Vous téléphonez au bureau d’une ligne aérienne pour avoir 
des renseignements sur les vols. Le bureau est fermé et 
vous entendez un enregistrement qui vous dit de composer 

un autre numéro. Ecoutez l'enregistrement. A quelle heure 
y aura-t-il quelqu'un au bureau? Regardez d'abord les ré- 


ponses possibles sur votre page. 
HCOULEZ. 


Je regrette, mais nos bureaux sont fermés jusqu'ad demain 
matin a neuf heures trente. Pour des renseignements sur 
les vols d'aujourd'hui composez six-trois-sept, deux-neuf- 


zero-huit. Merci. 
Ecoutez encore une fois. 


Je regrette, mais nos bureaux sont fermés jusqu'ad demain 
matin dad neuf heures trente. Pour des renseignements sur 
les vols d'aujourd'hui composez six-trois-sept, deux-neuf- 


z@éro-huit. Merci. 


Encerclez la lettre de la réponse correcte sur votre page. 
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O00. 02 Tet oreL 6.1-10.3 (E) 

LISTENING; Grammatical; Vocabulary; numbers, telephone 
English instructions; taped material (text attached) 
(b) 


Listen to the following situation. 


You are calling an airline office for flight information. 
The office is closed, and you hear a recording which tells 
you to call another number. Listen to the announcement. 
What is the number you should call? lLook first at the 


possibilities given on the page. 
fa) 537-2908 


oye. 637-2908 
eye) 63/—-2906 
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PLOO0S O27 Textuorecape 


Listen to the following situation. 


You are calling an airline office for flight information. 
The office is closed, and you hear a recording which tells 
you to call another number. Listen to the announcement. 
What is the number you should call? Look first at the 


possibilities given on the page. 


EOOUie Zi. 

Je regrette, mais nos bureaux sont fermés jusqu'd demain 
matin &@ neuf heures trente. Pour des renseignements sur 
les vols d'aujourd'hui composez six-trois-sept, deux-neuf- 


zero-huit. Merci. 


Ecoutez encore une fois. 


Je regrette, mais nos bureaux sont fermés jusqu'a demain 
matin a neuf heures trente. Pour des renseignements sur 
les vols d'aujourd'hui composez six-trois-sept, deux-neuf- 


z@éro-huit. Merci. 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


11000.03 1h cee ik 6. 1—6% 5M), LOR — 1.0 23 (VV) 
LISTENING; Grammatical; vocabulary; numbers, 
telephone, announcement 


English instructions; taped material (text attached) 


uc) 


Listen to the following situation. 


Mourare calling an airline office for flight information, 
The office is closed, and you hear a recording which tells 
you to call another number. Listen to the announcement. 


What time can you find someone in the office? Look first 


at the possibilities given on the page. 
(a) after 9:30 the next evening. 


fb) satter 9:00 the next morning. 


(c) after 9:30 the next morning, 


OAIP, FSL 


11000:.03° Text of tape 


Listen to the following situation. 


You are calling an airline office for flight information. 
The office is closed, and you hear a recording which tells 
you to call another number. Listen to the announcement. 
What time can you find someone in the office? Look first 


at the possibilities given on the page. 
Ecoutez. 


Je regrette, mais nos bureaux sont fermés jusqu’d demain 
matin & neuf heures trente. Pour des renseignements sur les 
vols d'aujourd'hui composez six-trois-sept, deux-neuf-zéro- 


Nut Merci. 


Ecoutez encore une fois. 


cs 


Je regrette, mais nos bureaux sont fermés jusqu’d demain 
matin @ neuf heures trente. Pour des renseignements sur les 
vols d’faujourd'hui composez six-trois-sept, deux-neuf-zéro- 


huit. Merci. 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


11000.04 Doe hee Ll eet: Ca2-L0 5 (Eh) 
LISTENING; Grammatical; vocabulary, sentence formation; 
announcement 


English instructions; taped material (text attached) 


(c) 


a ee 


Listen to the following situation. First look at the 


possible answers on the page. 


You want to go to Montreal next week. You call Air Canada 
to reserve a seat and get a recorded announcement. Listen 


carefully for what you should do. 


(a) Stay on the line; the agents are busy. 
(b) (Wrong number.) Hang up and dial again. 
(c) Call back tomorrow morning. 

Pee call63/7—-2908 . 


OAIP, FSL 


11000.04 Text of tape 


Bisten to the tollowing: situation. Firstilookmat tue 


possible answers on the page. 


You want to go to Montreal next week. You call Air Canada 
to reserve a seat and get a recorded announcement. Listen 


carefully for what you should do. 
BCOUCEZ. 


Je regrette, mais nos bureaux sont fermés jusqu'a demain 
matin a neuf heures trente. Pour des renseignements sur les 
vols d'aujourd'hui composez six-trois-sept, deux-neuf-zéro- 


nuie.. “Merci: 


Ecoutez encore une fois. 


1S 


Je regrette, mais nos bureaux sont fermés jusqu'a demain 
matin @ neuf heures trente. Pour des renseignements sur les 
vols d'aujourd'hui composez six-trois-sept, deux-neuf-zéro- 


Hutte Merci, 


Encerclez la lettre de la réponse correcte sur votre page, 


OAIP, FSL 


002.01 to Yogel Uo, ak hes Sze Gr 67 Sih) eee LO b= Oi 3. (V9) 

LISTENING; Grammatical; vocabulary, sentence formation; 
numbers, time 

English instructions; taped material (text attached) 

(b) 


Listen to the following situation. 


A Quebec couple is standing near the entrance to the plat- 
form in the Montreal Gare Centrale. They are looking at 
the clock. Listen to their short conversation and decide 
which of the clocks on your sheet is the one they see. 


Look first at the possibilities given on your answer sheet. 


(a) (b) 


(c) (d) 


OAIP, FSL 


PIOO2 0b LexeCaoOr stape 


Listen to the following situation. 


A Quebec couple is standing near the entrance to the plat- 
form in the Montreal Gare Centrale. They are looking at 
the clock. Listen to their short conversation and decide 
which of the clocks on your sheet is the one they see. 


Look first at the possibilities given on your answer sheet. 


Ecoutez. 


MALE VOICE: Tiens, voici nos billets. 

FEMALE VOICE: J'ai hate de partir. 

MALE VOICE: Voila. On annonce le train de vingt-deux 
heures: 

FEMALE VOICE: I1 n'arrive jamais en retard. 


Ecoutez encore une fois. 

MALE VOICE: Tiens, voici nos billets. 

FEMALE VOICE: J'ai hate de partir. 

MAle VOICE: Voila. On annonce le train de vingt-deux 
heures}? 


FEMALE VOICE: I1 n'arrive jamais en retard. 


Encerclez la lettre de la réponse correcte Sur votre page. 


OAIP, FSL 


1002.02 AY aA She, ab Cle SO omy 

LISTENING; Grammatical; vocabulary, sentence formation; 
numbers, time 

French instructions; taped material (text attached) 

(b) 


Ecoutez maintenant. 


Un couple québécois attend prés de l'entrée au quai dans 
la Gare Centrale de Montréal. I1S regardent l1'horloge. 
Ecoutez leur bréve conversation. I1ly a quatre horloges 
Sur votre page. Quelle horloge voient-ils? Regardez 


d'abord les possibilités sur votre page. 


(a) (b) 


(c) (d) 


OAIP, FSL 


PEOO2T 02s Llexteor tape 


Ecoutez maintenant. 


Un couple québécois attend prés de l'entrée au quai dans la 
Gare Centrale de Montréal. Ils regardent l'horloge. Ecoutez 
leur bréve conversation, Il y a quatre horloges sur votre 
page. Quelle horloge voient-ils? Regardez d'abord les pos- 


Sibilités sur votre page. 
BCOUCEZ. 


MALE VOICE: -Tiens, voici mos billets, 

FEMALE VOICE: J'ai hate de partir. 

MALE VOICE: Voila. On annonce le train de vingt-deux 
heures! 

FEMALE VOICE: I1 n’arrive jamais en retard, 


Ecoutez encore une fois. 

MALE VOICE: Tiens, voici nos billets. 

FEMALE VOICE: J'ai hate de partir. 

MALE VOICE: Voila. On annonce le train de vingt-deux 
heures! 


FEMALE VOICE: I1 n’arrive jamais en retard, 


Encerclez la lettre de la réponse correcte sur votre page, 


OAIP,, FSL 


003.01 Nest k pera hioys th 6.1-10.3 (M) 
LISTENING; Grammatical; vocabulary, sentence formation; 
announcement 


English instructions; taped material (text attached) 


(b) 


Listen to the following situation. 


You are at the airport and hear this announcement over 
the public address system. Listen to find out what the 
passengers should do. First look at the possibilities on 


the page. 

The passengers should 

(a) pick up their tickets immediately. 
(b) board the plane right away. 


iomewalt ctor further, flight information. 


(d) take their bags to the check-in counter. 


OAIP, FSL . 


ELOO Se Ul at ext sObgtape 

Listen to the following situation. 

You are at the airport and hear this announcement over 
the public address system. Listen to find out what the 
passengers should do. First look at the possibilities on 
the page. 


Ecoutez. 


Dernier appel pour le vol 872 d'’Air Canada 4 destination de 


Victoria. Embarcation immédiate. 
Ecoutez encore une fois. 


~ 


Dernier appely pour Je vol 872 d*Air Canada a destinationgde 


Victoria. Embarcation immédiate. 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


weLO00:3.02 Leer ele ee Gal=67'S:(H FS LOeel 10 %13(M) 
LISTENING; Grammatical; vocabulary, sentence formation, 
supplying information; announcement 


French instructions; taped material (text attached) 
(b) 


Ecoutez la Situation Suivante. 
Vous 6tes 4 l’a@roport et vous entendez l'annonce suivante. 
Ecoutez pour déterminer ce que les passagers doivent faire. 


D'abord regardez les possibilités sur votre page. 
Les passagers doivent: 

(a) aller chercher leurs billets immédiatement. 
(b) monter tout de suite dans l’avion. 


(c) attendre d'autres renseignements sur les vols. 


(d) aller faire enregistrer leurs bagages. 


OAIP, FSL 


DPEOO3. Oz ea rexteOLretape 

Ecoutez la situation suivante. 

Vous 6tes 4 1l'aéroport et vous entendez l'annonce suivante. 
Ecoutez pour déterminer ce que les passagers doivent faire. 
D'abord regardez les possibilités sur votre page. 


Ecoutez. 


Dernier appel pour le vol 872 d'Air Canada 4 destination de 


Victoria. Embarcation immédiate. 
Ecoutez encore une fois. 


~ 


Dernier appel pour le vol 872 d'Air Canada ad destination de 


Victoria, Embarcation immédiate. 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


mL003..05 A Sila Ort L=Or (Mey cL O les LOSE) 

LISTENING: Grammatical; vocabulary, supplying information; 
announcement 

French instructions; taped material (text attached) 

merb, (2) 1b 


Ecoutez l'enregistrement Suivant pour déterminer le numéro 
du vol qu‘on annonce et sa destination. D'abord regardez 
les réponses possibles sur votre page. Puis, encerclez les 


lettres des réponses correctes. 


1. Quel est le numéro du vol gu'’on annonce? 


Ge jane ors. 2 
(0) gees / 2 
Co) oo 2 
(Ol) mec Ore 


2. Quelle est la destination du vol qu'on annonce? 
(a) Ottawa 
(pee CuOGLa 
(c) Vancouver 
(d) Montréal 


OAIP, FSL 


PLO0S e050 LeExteolLatcape 


Ecoutez l'enregistrement Suivant pour déterminer le numéro 
du vol qu'on annonce et sa destination. D'abord regardez 
les réponses possibles sur votre page. Puis, encerclez les 


lettres des réponses correctes. 
ECOUCeZ. 


Dernier appel pour le vol 872 d'Air Canada a destination 


de Victoria. Embarcation immédiate. 


Ecoutez encore une fois. 


Ly 


Dernier appel pour le vol 872 d'Air Canada a destination de 


Victoria. “Embarcation immediate, 


Encerclez les lettres des réponses correctes sur votre page. 


OAIP, FSL 


11003.06 Ae sia 2B Ga LOma Meer {LO SL) 
LISTENING; Grammatical; vocabulary; announcement 


French instructions; taped material (text attached) 
my Db, (2) c 


Ecoutez l'enregistrement suivant pour déterminer le numéro 
du vol qu'on annonce et sa destination. D'abord regardez 
les réponses possibles sur votre page. Puis, encerclez 


les lettres des réponses correctes. 


1. Quel est le numéro qu'on annonce? 


(as) mao 2 
(Dee) 2 
a ee a2 
(jroo 2 


2. Quelle est la destination du vol qu'on annonce? 
(a) Trois-Riviéres 
(b) Saint-Pierre 
(c) Vancouver 
(ad) Montréal 


OAIP, FSL 


11003.06 Text of tape 


Ecoutez l'enregistrement suivant pour déterminer le numéro 
du vol qu'on annonce et sa destination. D'abord regardez 
les réponses possibles sur votre page. Puis, encerclez 


les lettres des réponses correctes. 


Ecoutez. 


~ 


Dernier appel pour le vol 872 d'Air Canada a destination de 


Vancouver. Embarcation immédiate. 
EcoutezZ encore une fois, 


~ 


Dernier appel pour le vol 872 d’Air Canada a destination de 


Vancouver. Embarcation immédiate. 


Encerclez les lettres des réponses correctes sur votre page. 


OAIP, FSL 


11014.01 3 lee ee Gis he Once: CV.) ape Ure tO ree Mend OS ( Ex) 
LISTENING; Grammatical; vocabulary, sentence formation 


French instructions; taped material (text attached) 
(d) 


Ecoutez cette conversation entre Paul et Marie. Encerclez la 
lettre de la phrase sur votre page qui explique le mieux ce 
que vous avez entendu. Regardez d'abord les réponses pos- 


Sibles sur votre page. 


(a) Paul demande si Suzanne est malade. 
(b) Marie insiste que Suzanne n'est pas malade. 
(c) Marie va demander si Suzanne est malade. 


(d) Marie insiste que Suzanne est malade. 


OAIP, FSL 


iVOT42 01 Text. of =tape 

Ecoutez cette conversation entre Paul et Marie. Encerclez 

la lettre de la phrase sur votre page qui explique le mieux 

ce que vous avez entendu. Regardez d'abord les réponses 

possibles sur votre page. 

ECOUCEZ. 

Paul: Tu sais, ton amie Suzanne est absente encore une fois: 
Quelle fille! Si elle ne veut pas aller a4 1'école, 
elle dit qu'elle est malade. 

Marie: Sa m6ére dit qu’elle a de la fié€vre. 

Paul: Je te dis qufelle n'est pas malade. 

Marie: Mais si? Je t'assure qu'elle est trés malade!? 

Ecoutez encore une fois. 

Paul; Tu sais, ton amie Suzanne est absente encore une fois!? 
Quelle fille! Si elle ne veut pas aller 4 l1'école, 
elle dit qu’elle est malade. 

Marie: Sa mére dit qu'elle a de la fiévre. 

Paul: Je te dis qu'elle n’est pas malade! 


Marie: Mais si! Je t'’assure qu’elle est trés malade! 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


11014.02 Atm ashes AE totaal 6.1-6.3(M), 10.1-10.3(E) 
LISTENING; Grammatical; vocabulary, sentence formation 


English instructions; taped material (text attached) 


(d) 


er 


Listen to the following short conversation between Paul 
and Marie. Choose the sentence which best describes what 
Pemeiave Neard and circie the letter of the correct answer. 


First look at the possible answers on your page. 


PeerPaul asks 2f Suzanne is sick. 
(ob) Marie insists that Suzanne is not Sick. 
fey Marie will find out if Suzanne is Sick. 


faye Marie insists that Suzanne is sick. 


OAIP, FSL 


11014.02 Text of tape 

Listen to the following short conversation between Paul and 

Marie. Choose the sentence which best describes what you 

have heard and circle the letter of the correct answer. 

First look at the possible answers on your page. 

Ecoutez. 

Paul: Tu sais, ton amie Suzanne est absente encore une fois, 
Quelle fille! Si elle ne veut pas aller a 1'école, 
elle dit qu’elle est malade. 

Marie: Sa mére dit qu’elle a de la fiévre. 

Paul: Je te dis qu'elle n'est pas malade:? 

Marie: Mais si! Je t'assure gqu’elle est trés malade: 


Ecoutez encore une fois. 


Paul: Tu sais, ton amie Suzanne est absente encore une fois! 


~ 


Quelle fille! Si elle ne veut pas aller a 1'école, 


elle dit qu'elle est malade. 
Marie: Sa m@re dit qu'elle a de la fiévre. 
Paul: Je te dis qu'elle n'est pas malade! 
Marie: Mais si! Je t'assure qu’elle est trés malade!? 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


mol] .02 Sip ll apt Sy Ade) SOS) 
LISTENING; Grammatical; vocabulary, sentence formation; 
numbers 


English instructions; taped material (text attached) 
(d) 


Listen to the following situation. What must you do? Circle 
the letter of the correct answer. First, look over the 
possible answers on the page. 


fee Walc until six o'clock. 
(b) Take your bags and go to gate sixteen. 
(c) Ignore the announcement - it doesn't concern you. 


(d) Go to gate six. 


OAIP, FSL 


MLOII 2024 Text.opacape 

Listen to the following situation. What must you do? Circle 
the letter of the correct answer. First, look over the 
possible answers on the page. 

Now listen. 

You have just arrived at the Ottawa airport, ticket in hand, 
for Air Canada flight number two-three-five to Quebec City. 
Suddenly you hear this announcement: 

Les voyageurs avec des billets pour le vol Air Canada deux 
cent trente-cing sont priés de se rendre 4 la porte numéro 
Six. 

What must you do? 

Listen again. 

You have just arrived at the Ottawa airport, ticket in hand, 
for Air Canada flight number two-three-five to Quebec City. 
Suddenly you hear this announcement: 

Les voyageurs avec des billets pour le vol Air Canada deux 
cent trente-cing sont priés de se rendre a la porte numéro 
Six. 


What must you do? 


Circle the letter of the correct answer on you page. 


OAIP, FSL 


12018.00 2k 6,1-10.3 (M) 

LISTENING; Sociolinguistic; leave-taking 

English instructions; taped material (text attached) 
(b) 


Listen to the following situation. 

An acquaintance introduces you to his French-speaking friend 

who has just arrived from Quebec City for a two-month visit. 

After a brief exchange, you part company. Listen to find out 


which of the following you should say as you leave. Circle 


the letter of the correct reply. 


(a) (b) (c) (d) 


OAIP, FSL 


iZO0UG 00a LeXta-OLmcane 


Listen to the following situation. 


An acquaintance introduces you to his French-speaking friend 


who has just arrived from Quebec City for a two-month visit. 


After a brief exchange, you part company. 


which of the following you should say as you leave. 


the letter of the correct reply. 


Ecoutez. 

(a) Salut! Bon?retour! 

(b) Au revoir - et bon séjour!? 
(c) Adieu donc, et bon voyage! 
(ad) Bonsoir et bon réve! 


Ecoutez encore une fois. 


(a) 
(b) 
(c) 
(d) 


Salut! Bon retour! 
Au revoir - et bm séjour! 
Adieu donc, et bon voyage: 


Bonsoir et bon réve! 


Encerclez la lettre de la réponse correcte sur votre 


OAIP, FSL 


Listen to findmomr 


Circle 


page. 


13019..00 Be Ze00l! O46 StH) Pee Oe 0n SS (Ml) 
LISTENING; Discourse; ad 

English instructions; taped material (text attached) 
(b) 


Listen to the following announcement to decide what the speaker 
is promoting. Then circle the letter of the correct answer. 


Look first at the possibilities on your page. 


The speaker iS promoting: 
(a) a taxi service. 

(b) a hotel 

i )ean alLrport 


(d) a restaurant 


OAIP, FSL 


1s0 19 S00 “WTextrorpntvape 

Listen to the following announcement to decide what the 

Speaker is promoting. Thenicircle the letter of the corvece 
answer. Look first at the possibilities on your page. 

BPCOutceZ. 

"Tdéalement situé... Service de transport de l'aéroport in- 
ternational... Quarante-deux chambres luxueuses, climatisées... 
Elégant restaurant... De réputation internationale," 

Ecoutez encore une fois, 

"Tdéalement situé... Service de transport de l'aéroport in- 
ternational... Quarante-deux chambres luxueuses, climatisées,.. 


Elégant restaurant... De réputation internationale." 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


13023.00 edhe) 6.2-6.3(V), 10.1-10.3(M) 
LISTENING; Discourse; grammatical cohesion, co-reference 
English instructions; taped material (text attached) 


(c) 


Listen to the following situation to find out what Marie wants 


to have. Look first at the possibilities given on the page. 


Marie wants to have 

(a) a few of Jean's candies. 
(b) a piece of Jean's candy. 
(eeeall Of Jean's candy. 


(d) none of Jean's candy. 


OAIP, FSL 


13 01293 73.0.0 Text of tape 


Listen to the following situation to find out what Marie wants 


to have. Look first at the possibilities given on the page. 
ECOULEZ. 

Jean a trois bonbons. Marie veut les avoir. 

Ecoutez encore une fois. 

Jean a trois bonbons. Marie veut les avoir, 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


wee <3." 


25009 .00 Ths SBM Ahaha Ded 2, all Ore eal Orel CHa 
BOt 2-10.53 (Mo) 


LISTENING; Grammatical, Sociolinguistic; requesting, 
vocabulary, sentence formation; telephone, 
idioms 

English instructions; taped material (text attached) 


(c) 


Listen to the following situation. 


Mr. Williams telephoned to Quebec to reach a friend of the 
family who works in an office. Listen to the conversation 
to find out what the secretary said, and circle the letter of 
the correct answer. Look first at the possibilities 


on your page. 

The secretary said: 

(a) Who do you want to speak to? 

fom de Ssenot in. Will; you call back later? 


(c) May I ask who is calling? 


(d) He is looking for the manager, 


OAIP, FSL 


T5009200— Text off tape 

Listen to the following situation. 

Mr. Williams telephoned to Quebec to reach a friend of the 
family who works in an office. Listen to the conversation 
to find out what the secretary said, and circle the letter 
of the correct answer. Look first at the possibilities on 
your page. 


Ecoutez. 


MALE VOICE: Bonjour. Ici Jeffrey Williams. Pourrais-je 


~ 


parler a Monsieur Laplante, s'il vous plaft? 


FEMALE VOICE: Un instant, je vais le chercher. Excusez- 


moi... c'est de la part de qui? 


Ecoutez encore une fois. 


MALE VOICE: Bonjour. Ici Jeffrey Williams. Pourrais-je 


= 


parler a Monsieur Laplante, s'il vous plait? 


FEMALE VOICE: Un instant, je vais le chercher. Excusez- 


moi... c'est de la part de qui? 


Encerclez la lettre de la réponse correcte sur votre page, 


OATP, (.FSL 


5012.00 Le ee ee L 6 1=6.63:(V)s, 2 LO, 1-103 (M) 

LISTENING; Grammatical, Sociolinguistic; sentence formation, 
apologizing 

English instructions; taped material (text attached) 

(b) 


You are about to listen to part of a conversation. After it 
you will hear 4 possible replies. Circle the letter of the 


correct reply. 


(a) (b) (c) (d) 


OAIP, FSL 


L502 000" “Text tor .tape 


You are about to listen to part of a conversation. After it 
you will hear 4 possible replies, Circle the letter of 


the correct reply. 
ECOUCGZ.. 


FEMALE VOICE: Ton ami franco-canadien arrive en retard da 
un rendez-vous et il en est trés désolé. 


pial tele 


MALE VOICE: Je te prie de m'excuser.., j'ai été pris dans 


Lamerrculatlon. 
Ecoutez les réponses possibles. 


(a) J*en ai assez. Cane Dadterrerns 
(b) Ne t’en fais pas. Je m’y attendais un peu. 
(c) Quelle idée! Clest merveilleux! 


(d) A la bonne heure! Je n’en reviens pas. 
Ecoutez encore une fois. 


FEMALE VOICE: Ton ami franco-canadien arrive en retard & 
un rendez-vous et il en est trés désolé, 


me fekige 3 


MALE VOICE: Je te prie de m’excuser,.. J'ai 6té pris dans 


Lawcirciwbation. 


(a) J’en al assez, Ga ne ieee wehbe ys 
(b) Ne t'en fais pas. Je m'y attendais un peu. 
(c) Quelle idée! C'est merveilleux! 


(d) A la bonne heure! Je n'’'en reviens pas. 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


1012 2/200 Nini syav nibh elsheibp: ell 6.2-10.3(V) 

LISTENING; Grammatical, Sociolinguistic; vocabulary, expressing 
feelings, idioms 

English instructions; taped material (text attached) 

(b) 


Listen to the following situation. 
ioris your friend Paul's birthday. What could you say to 
him in French? Listen to the four sentences and circle 


the letter of the correct answer. 


(a) (sy) (Cc) (d) 


OAIP, FSL 


TPSO20200 Text ob tape 


Listen to the following situation. 


Te is your friend Paul's! birthday. What could you say to 
him in French? Listen to the four sentences and circle the 


letter of the correct answer. 
Ecoutez. 

(a) Bon courage! 

(b) Bonne féte! 

(c) Bon appétit! 

(d) Bonne année! 

Ecoutez encore une fois. 

(a) Bon courage! 

(b) Bonne féte! 

(c) Bon appétit!? 


(d) Bonne année!? 


Encerclez la lettre de la réponse correcte sur votre page. 


OAIP, FSL 


Pelz, OL ib pebr yt Lev ee pill 6.2-10.3(V) 

SPEAKING; Grammatical; sentence formation, vocabulary, 
negation 

French instructions which student may read (Teacher's copy 
attached) ; See Appendix C 


Maximum 10 


ce wane ae alan dt ae pa el eae i TP a ee na ene aE 
Information |Grammaticality| Pronunciation | Discourse 


(Student's copy attached.) 


OAIP, FSL 


phats 2 
N Qin oo 


ZolO2.01 “Teacher's copy 


Present the two pictures to the student and allow him/her 
a moment to look at them. Read the question below aloud to 
the student. The student may read the question while he/she 


is listening to it. 


Quelles sont les différences entre l'image numéro 1 et 


l'image numéro 2? 


OAIP, FSL 


2Ptooe0 2 Lor, ele ea 62-1023 (VV) 
SPEAKING; Grammatical; sentence formation, vocabulary, 


negation 
French instructions which student may not read (Teacher's 
copy attached); See Appendix C 


Maximum 10 


———————_——_——— ee 
Information | Grammaticality | Pronunciation | Discourse 


(Student's copy attached.) 


OAIP, FSL 


21102.02 Teacher's copy 


Present the two pictures to the student and allow him/her 
a moment to look at them. Then read the question below aloud 
to the student. The student may not read the question while 


he/she is listening to it. 


Quelles sont les différences entre l'image numéro 1 et 


l'image numéro 2? 


OAIP, FSL 


s 


COpy 


cher's 


2 Beer O20 2 Tea 


les diffGrences entre 
~) 


Quelles sont 


a I ST Ey 


Z4051..01 AN Lo 2s ty eZ 6.1-10.3(V) 
SPEAKING; Strategic, Grammatical, Sociolinguistic; supplying 
information, paraphrase - 


English instructions (Teacher's copy attached) 


Grammaticality 


Maximum 5 


Pronunciation 


Information 


(No student copy.) 


OAIP, FSL 


24051.01 Teacher's copy 

Read the item aloud to the student. 

Listen to the following situation. Then answer in French. 
If you were asked to explain the word "teacher" in French, 


you might say "C'est une personne gui aide les enfants dans 


une @cole". Now, explain the word "doctor" in French. 


OAIP, FSL 


2AU SE 203 Ua eps od Aish ks 6201083 (V7) 

SPEAKING: Strategic, Grammatical, Sociolinguistic; supplying 
information, paraphrase 

English instructions (Teacher's copy attached) 


Maximum 5 


SS ee ee pe ed 
Information | Grammaticality | Pronunciation 


(No student copy.) 


OAIP, FSL 


24051.03 Teacher's copy 
Read the item aloud to the student. 
If you want to explain the word doctor in French, you might 


Say: "C'est une personne qui aide les malades dans un hépital”. 


Now, explain the word teacher in French. 


OAIP, FSL 


25000;.0 1 Pi Pop alll be 25) 63> Les WV 

SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 
formation; food 

Bnglishh znstructions, (Teacher Ss =copy attached) 


Maximum 5 


Appropriateness 


(No student copy.) 


OAIP, FSL 


25000.01 Teacher's copy 


Read the item aloud to the student. 
Listen to the following situation. Then answer in French. 
You are at a hockey game and you want to order a lemonade. 


Pretend that I'm the person behind the counter. What should 
you ask me to get the drink? Don't forget to be polite. 


OAIP, FSL 


250000 2 Po Pop deat) 6.3-10.3(V) 

SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 
formation; food 

French instructions which student may read (Teacher's copy 
attached ) 


Maximum 5 


Information|) Grammaticality { Pronunciation Appropriateness 


Ecoute la situation suivante. Puis réponds en frangais. 
Tu es aA un match de hockey et tu as soif. Imagine que je 


suis le vendeur/la vendeuse derriére le comptoir. Qu'est-ce 


que tu me demandes? N'oublie pas d'étre poli(e). 


OAIP, FSL 


25000.02 Teacher's copy 


Read the item aloud to the student. The student may read 
the item as he/she is listening to it. 


Ecoute la situation suivante. Puis réponds en frangais. 
Tu es a un match de hockey et tu as soif. Imagine que je 


suis le vendeur/la vendeuse derriére le comptoir. Qu'est-ce 


que tu me demandes? N'oublie pas d'étre poli(e). 


OAIP, FSL 


220.00 3 hag de Ma 6.3-10.3(V) 

SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 
formation; food 

French instructions which student may not read (Teacher's 


copy attached) 


Maximum 5 


v2 OL 0-1 


(No student copy.) 


OAIP, FSL 


22000,03 Teacher's copy 


Read the item aloud to the student. The student may not read 


the item while listening to it. 
Ecoute la situation suivante. Puis réponds en francais. 
Tu es a un match de hockey et tu as soif. Imagine que je 


suis le vendeur/la vendeuse derriére le comptoir. Qu'est-ce 


que tu me demandes? N'oublie pas d'étre poli(e). 


OAIP, FSL 


250127, 0.1 XE OME. ES LOST TORS Go 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 


formation 


English instructions (Teacher's copy attached) 
Maximum 5 


(No student copy.) 


OAIP, FSL 


mere Oe Leacner  SmaCOpy 


Read the item aloud to the student. 


Suppose you are in the bus station in Montreal and you would 
ikerto find a washroom. You are Standing next to the “infor- 
mation counter. Pretend I'm the person behind the counter. 


What should you ask me in French? 


OAIP, FSL 


25012 .02 Pi Pay pin day- 13) LO feelin Oreo nGve) 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 
formation 
French instructions which student may read (Teacher's copy 
attached) 
Maximum 5 


Information | Grammaticality | Pronunciation | Appropriateness 


Ecoute la situation suivante. Puis réponds en frangais. 


Imagine que tu es au Terminus d'autobus a Montréal. Tu veux 
trouver les toilettes. Tu es 4 cdté du bureau de renseigne- 
ments. Imagine que je suis la personne derriére le comptoir. 


Qu'est-ce que tu me demandes? 


OAIP, FSL 


25012.02 Teacher's copy 


Read the item aloud to the student. The student may read the 


item while listening to it. 

Ecoute la situation suivante. Puis réponds en frangais. 
Imagine que tu es au Terminus d'autobus a Montréal. Tu veux 
trouver les toilettes. Tu es 4 c6édté du bureau de renseigne- 


ments. Imagine que je suis la personne derriére le comptoir. 


Qu'est-ce que tu me demandes? 


OAIP, FSL 


RSMO Re ORS) Da alk wes LO Fel Ore sis) 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 


formation 
French instructions which student may not read (Teacher's 


copy attached) 


Maximum 5 


Reeareeraettan Sete eee ete Tee MMT RE TT Ten he, cgmal See eee ea are MIM SER ISN an MELT GUNES A EED CMRP oe EMEA MOE CRIES el ape a Ee MUL RE, mk OEE a ce NRT 1 SR cc 
Information | Grammaticality | Pronunciation | Appropriateness 


(No student copy.) 


OAIP, FSL 


25012.03 Teacher's copy 


Read the item aloud to the student. The student may not read 


the item while listening to it. 


~ 


Imagine que tu es au Terminus d'autobus a4 Montréal. Tu veux 
trouver les toilettes. Tu es a4 c6té du bureau de renseigne- 
ments. Imagine que je suis la personne derriére le comptoir. 


Qu'est-ce que tu me demandes? 


OAIP, FSL 


25032700). ERDAS) PAV bel 6.3-10.3(V) 
SPEAKING; Sociolinguistic, Grammatical; invitation, sentence 
formation; movies 


English instructions (Teacher's copy attached) 


Maximum 7 


Information | Grammaticality Appropriateness 


(No student copy.) 


OAIP, FSL 


25032.01 Teacher's copy 


Read the item aloud to the student. 
Listen to the following situation. Then answer in French. 


Pretend that I am your friend and you want to invite me to go 


to the movies on Saturday. What should you say? 


OAIP, FSL 


25032502 Pay) dings s) Ges tL Ome ars) 
SPEAKING; Sociolinguistic, Grammatical; invitation; movies 


French instructions which student may read (Teacher's copy 


attached) 
Maximum 7 


Grammaticality | Pronunciation | Appropriateness 


Ome Om 


Ecoute la situation suivante. Puis réponds en frangais. 


Imagine que je suis ton ami(e) et que tu veux m'inviter a4 aller 


au cinéma samedi. Qu'est-ce que tu vas me dire? 


OAIP, FSL 


25032.02 Teacher's copy 


Read the item aloud to the student. The student may read 
the item while listening to it. 


Ecoute la situation suivante. Puis réponds en frangais. 


= 


Imagine que je suis ton ami(e) et que tu veux m'inviter 4 aller 


au cinéma samedi. Qu'est-ce que tu vas me dire? 


OAIP, FSL 


25082203 PALIN ad bye 5 Geo LO Sve) 

SPEAKING; Sociolinguistic, Grammatical; invitation; movies 

French instructions which student may not read (Teacher's 
copy attached) 


Maximum 7 


(No student copy.) 


OAIP, FSL 


25032.03 Teacher's copy 


Read the item aloud to the student. The student may not 


read the item while listening to it. 
Ecoute la situation suivante. Puis réponds en frangais. 


Imagine que je suis ton ami(e) et que tu veux m'inviter 4 aller 


au cinéma samedi. Qu'est-ce que tu vas me dire? 


OAIP, FSL 


2 One) OE. Pa Pay Aba de) Git aunts SA) 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 


formation 


English instructions (Teacher's copy attached) 
Maximum 7 


(No student copy.) 


OAIP, FSL 


2o0057.01 Teacher's copy 
Read the item aloud to the student. 
Pretend that I ama bus driver in the bus terminal in Quebec 


City. You would like to ask me when the bus leaves for 


Montreal. Ask me this politely in French. 


OAIP, FSL 


250377.02 2) Ole LO pil 1 0:03, ON) 

SPEAKING: Sociolinguistic, Grammatical; requesting, 
sentence formation 

French instructions which student may read (Teacher's copy 

attached) 


Maximum 7 


Information | Grammaticality | Pronunciation | Appropriateness 


Ecoute la situation suivante. Puis réponds en frangais. 


Imagine que je suis un conducteur d'autobus au Terminus 


d'autobus 4 la ville de Québec. Tu veux savoir 4 quelle 


heure part l'autobus pour Montréal. Demande-le-moi poliment. 


OAIP, FSL 


25037.92 Teacher's copy 


Read the item aloud to the student. The student may read 
EieaLtem Wille Listening to it. 


Ecoute la situation suivante. Puis réponds en frangais. 


Imagine que je suis un conducteur d'autobus au Terminus 


d'autobus 4 la ville de Québec. Tu veux Savoir a quelle 


heure part l'autobus pour Montréal. Demande-le-moi poliment. 


OAIP, FSL 


Z5057206 RAP ALES LO el Oper (X78) 

SPEAKING; Sociolinguistic, Grammatical; requesting; 
sentence formation 

French instructions which student may not read (Teacher's 


eopy attached) 


Maximum 7 


(No student copy.) 


OAIP, FSL 


25037.03 Teacher's copy 


Read the item aloud to the student. The student may not 


read the item while listening to it. 
Imagine que je suis un conducteur d'autobus au Terminus 


d'autobus a la ville de Québec. Tu veux savoir a quelle 


heure part l'autobus pour Montréal. Demande-le-moi poliment. 


OAIP, FSL 


25046.01 202 pe 693-10 33(V) 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 


formation 
English instructions (Teacher's copy attached) 


Information| Grammaticality Appropriateness 


Maximum 5 


(No student copy.) 


OAIP, FSL 


22046.01 Teacher's copy 


Read the item aloud to the student. 


Imagine that you are in a variety store, and I am the person 
behind the counter. This is the first time you have come 
into my store. You are looking for a chocolate bar called 
Créme-Délice, but you can't find it. What should you ask 


me? 


OAIP, FSL 


25046 .02 PADS Was Geo LOS) 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 
formation 
French instructions which student may read (Teacher's copy 
attached) 


Maximum 5 


Information | Grammaticality | Pronunciation | Appropriateness 


Ecoute la situation suivante. Puis réponds en frangais. 


Imagine que tu es dans un magaSin et je suis la personne 
derriére le comptoir. C'est la premiére fois que tu entres 
dans mon magaSin. Tu cherches une tablette de chocolat qui 
s'appelle Créme-Délice mais tu ne peux pas la trouver. 


Qu'est-ce que tu me demandes? 


OAIP, FSL 


nna ah 


25046.02° Teacher's copy 


Read the item aloud to the student. The student may read 


the item while listening to it. 
Ecoute la situation suivante. Puis réponds en frangais. 


Imagine que tu es dans un magasin et je suis la personne 
derriére le comptoir. C'est la premiére fois que tu entres 
dans mon magasin. Tu cherches une tablette de chocolat 

qui s'appelle Créme-Délice mais tu ne peux pas la trouver. 


Qu'est-ce que tu me demandes? 


OAIP, FSL 


25046 .03 OL gy Je ie be Goo LU oC) 
SPEAKING; Sociolinguistic, Grammatical; requesting, 
sentence formation 
French instructions which student may not read (Teacher's 
copy attached) 
Maximum 5 


Appropriateness 


Information {| Grammaticality | Pronunciation 


(No student copy.) 


OAIP, FSL 


25046.03 Teacher's copy 


Read the item aloud to the student. The student may not 


mead the item while listening to it. 


Imagine que tu es dans un magasin et je suis la personne 
derriére le comptoir. C'est la premiére fois que tu entres 
dans mon magaSin. Tu cherches une tablette de chocolat 
qui s'appelle Créme-Délice mais tu ne peux pas la trouver. 


Qu'est-ce que tu me demandes? 


OAIP, FSL 


25061.01 Die) Ae 10.1-10.3(V) 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 


formation 
English instructions (Teacher's copy attached) 


Maximum 7 


Brace yet det perl es Bl) Wie wt) eh ey ey eee ee 
Information| Grammaticality | Pronunciation | Appropriateness 


(No student copy.) 


OAIP, FSL 


PouGi 701; ‘Teacher's copy 

Read the item aloud to the student. 

Listen to the following situation. Then answer in French. 
You are in a French restaurant, and you notice "Salade 
nigoise" on the menu. You want a salad, but you don't know 
Miata "Salade nigoise” is. Imagine that I am the waiter/ 


waitress. Catch my attention politely to get more information 


about the salad. 


OAIP, FSL 


29061 702 Dice ie) 10.1-10.3(V) 
SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 
formation 
French instructions which student may read (Teacher's copy 
attached) 


Maximum 7 


Information | Grammaticality | Pronunciation | Appropriateness 


Ecoute la situation suivante. Ensuite, réponds en frangais. 


Tu es dans un restaurant frangais et tu remarques la salade 
ni¢goise sur la carte. Tu veux une salade mais tu ne sais pas 
ce que c'est qu'une "Salade nigoise". Imagine que je suis le 
garcgon/la serveuse. Appelle-moi et pose-moi une question pour 


obtenir plus d'information. N'oublie pas d'étre poli(e):! 


OAIP, FSL 


a 


25061.02 Teacher's copy 


Read the item aloud to the student. The student may read the 
item while listening to it. 


Ecoute la situation suivante. Ensuite, réponds en frangais. 


Tu es dans un restaurant frangais et tu remarques la salade 
ni¢goise sur la carte. Tu veux une salade mais tu ne sais pas 
ce que c'est qu'une "salade nigoise". Imagine que je suis 

le gargon/la serveuse. Appelle-moi et pose-moi une question 


pour obtenir plus d'information. N'oublie pas d'étre poli(e)! 


OAIP, FSL 


25061.03 PA ORR og AAS Ose = LORS va) 

SPEAKING; Sociolinguistic, Grammatical; requesting, sentence 
formation 

French instructions which student may not read. (Teacher's 


copy attached) 


Maximum 7 


Information | Grammaticality ; Pronunciation ; Appropriateness 


(No student copy.) 


OAIP, FSL 


Bovol.03) Teacher's copy 


Read the item aloud to the student. The student may not 
read the item while listening to it. 


Ecoute la situation suivante. Ensuite, réponds en frangais. 


Tu es dans un reStaurant fran¢ais et tu remarques la salade 
ni¢goise sur la carte. Tu veux une salade mais tu ne sais pas 
ce que c'est qu'une "Salade nigoise". Imagine que je suis 

le gargon/la serveuse. Appelle-moi et pose-moi une question 


pour obtenir plus d'information. N'oublie pas d'étre poli(e)! 


OAIP, FSL 


26021.03 Mia ye oR Lge 6,3=10.3iV) 

SPEAKING; Grammatical, Discourse; sentence formation, 
grammatical cohesion 

English instructions (Teacher's copy attached); See Appendix C 


Maximum 20 


OAIP, ISL 


26021.03 Teacher's copy 


Read the item aloud to the student. 


Here is a story outline in pictures. You have 5 minutes to 
look at it. Then tell the story by saying something about 
each picture in French. Remember, you are telling a story. 


Add any details you wish and try to make the story seem as 


real as possible. 


OATP, FSL 


26021.04 Sy Sheedy 6s = OF) 
SPEAKING: Grammatical, Discourse; sentence formation, 
grammatical cohesion 


French instructions (Teacher's copy attached); See Appendix C 


Maximum 20 


OAIP, FSL 


ol eae 


26021.04 Teacher's copy 


Read the item aloud to the student. 


Voici six images qui racontent une histoire. Tu as 
5 minutes pour les regarder. Ensuite, raconte l'histoire 
en te servant de chaque image. Tu peux ajouter des 


détails pertinents pour rendre l'histoire aussi réelle 


que possible. 


OAIP, FSL 


28077.00 Des Phe Stet N Sock Ns Grete Oy) 
SPEAKING; Sociolinguistic, Discourse, Grammatical; persuading, 
grammatical cohesion, sentence formation 


English instructions (Teacher's copy attached) 


Maximum 5 


Information Grammaticality] Pronunciation| Appropriateness 


(No student copy.) 


OAIP, FSL 


28077.00 Teacher's copy 
Read the item aloud to the student. 
Listen to the following situation. Then answer in French. 


Pretend that I'm your little brother and I ask you to buy 


me some candies. You refuse. Give me one good reason. 


OAIP, FSL 


31004.00 SAS elie Deh ler oepe Aa 6.2-6.3(M), 10.1-10.3(E) 

READING; Grammatical, Strategic; derivations, dictionary; ad, 
-iste 

English instructions 


(c) 


You see the following ad in Québec=Rock: 


Un groupe de rock-disco cherche un claviériste. 
Aucune expérience de groupe nécessaire. PIERRE 
AECOLIWa lL !.a0m07 7-50 c0r 


When you try to find claviériste in the dictionary, here is 


what you find: 


clavicule [ktaviky eens Clave 

clavier [klavje ] n.m. keyboard (of piano, typewriter, 
etc.) 

clef, clé [kle] Ni ceeeceny. 


From this, you conclude that the people in the ad are looking 


Ow: 

(a) a keyboard instrument, 
(b) a piano tuner. 

(c) a keyboard player. 

(d) a Ssecretary-typist. 


Circle the letter beside the correct answer above. 


OAIP, FSL 


e1012-01 et Letory lass Ore — LOmle(M) eee Oi O65 ( rs) 
READING; Grammatical; sentence formation, vocabulary; time 
English instructions 

wee, (2) 9c, (3) a 


Read the paragraph and the following questions. Then circle 
the letter beside the correct answer to each question. 


oo 


Jacques va a St-JérOme en autobus. Il y aun accident sur la 
route et Jacques arrive a4 St-Jér6me 4 cing heures moins le 
quart. Marie, qui l'attend au terminus, est trés fachée parce 


qu'il est maintenant trop tard pour aller faire du ski. 
1. Jacques rencontre Marie 4 


(a) (b) (c) 


eee acagues -eSt 
(a) a l'heure. 
(ob) en avance. 
(c) en retard. 


(d) a temps. 

3. Quand Jacques arrive A St-Jérome, Marie 
(a) n'est pas contente. 
(Smee batteduesk... 


(c) n'est pas au terminus. 


(d) entend Jacques. 


OAIP, FSL 


BeOwe2 0.2 Iirss lene mate! als: 6.2-10.3 

READING; Grammatical; sentence formation, vocabulary; time 
French instructions 

Oh. Ci ACA h Soin ESP pg 


Lis le paragraphe suivant. Encercle la lettre (a, b, c, d) 


de la réponse correcte pour les questions qui suivent. 


Jacques va 4 St-Jér6me en autobus. I1y aun accident sur 
la route et Jacques arrive a St-Jéréme 4 cing heures moins le 
quart. Marie, qui l'attend au terminus, est trés fachée parce 


qu'il est maintenant trop tard pour aller faire du ski. 


1. Jacques rencontre Marie 4 


(a) (b) (c) 


2. Jacques est 


(a) -a l'heure. 
(b) en avance. 
(c) en retard, 


(d) a temps. 

3. Quand Jacques arrive 4 St-Jér6me, Marie 
(a) n'est pas contente. 
(D)gpelartc dueski. 


(c) n'est pas au terminus. 


(d) entend Jacques. 


OAIP, FSL 


S20 195.00 Ahn Sa Gi COM) 

READING; Grammatical; vocabulary, idioms; on 
English instructions 

(b) 


Read the short passage and the statement below. Then circle 
the letter beside the answer that best completes the state- 


ment. 


Georges veut aller au match de hockey. I1 a deux billets. 
Props di teagraul:: “d "ain deuxibillets: pour?’le match<de 


hockey. On y va?" 
"On y va" means 

fae voulre going? 
(b) Shall we go? 


(c) Do many (people) go there? 
(d) Are they going there? 


OAIP, FSL 


SMASH be Aes Shaed t Gree ene) 
READING; Grammatical; vocabulary; location 
English instructions 

CEE ba dey rete AGS) ewe 19), ve 


Examine the map which goes with this item. Then read the 
following questions, and circle the letter beside the correct 


answer for each one. 


1. Le poste de police est (a) prés de 1l'école. 
(b) a c6té de 1'école. 
(c) en face de 1'école. 


(d) loin de 1'école. 


2. La piscine est (a) 4d c6té du poste de police. 
(b) en face du poste de police. 
(c) derriére le poste de police. 
(d) loin du poste de police. 
3. Tues 4 l'@école. Pour aller au Printemps tu descends la 
rue Bourrassa jusqu’au Boulevard Desjardins. Puis 
la)y= tu Conti nuesmrout droit. 
(b) tu tournes a gauche. 


(c)* tuscournes#a arovte, 


(d) tu traverses le Boulevard Desjardins. 


4. Tues 4 la patisserie. Le supermarché est 
(a) juste derriére. 
(b) juste a4 droite. 
(c) juste en face. 


(d) juste 4 gauche. 


OAIP, FSL 


31023.05 


ad1AJaS 
-u0!}e1S 


onmnm 
anbeyi0l|q!g 


yvssvynod 3nd 


BOULEVARD LAURIER 


we Ap SajIIWY 6. 
rahe ET 


NIV Id NVWHO 3nd 


aweg-asjony 
as{j63 


a2!|Od 
ap a1SOd 


uaion7 zayuD 
jueineysay 


J jouw 
70000 ane 


assieg 


vSSVHNOg 3NY 


male 


nbsiQq -oipe yf 


BOULEVARD DESJARDINS 


sdwiayulld 


ewiaUuld 
20g@00200e@0 me 


Ay 0 AN ASM scsounar 


e| ap 
abiaqny 


g 


AVENUE DE LA SALLE 


snqoiny 
snulwia | 


OAIP, FSL 


31066.01 Ue Shs Gr O23 (M) 

READING; Grammatical; vocabulary; holidays, months 

English instructions 

jan(5); £6v(3)3; mai(6); juillet(8); sept(2); oct(4); déc(1) 


Match each event listed below with the month when it takes 
place and fill in the numbers of the events in these boxes. 


An example is done for you. 


janvier février 


juillet aotit septembre] octobre |novembre |décembre 


1. Noél 5. le Nouvel An 

2. la rentrée scolaire 6. la féte de la Reine 
3. la Saint-Valentin 7 la St-Jean Baptiste 
4. 1'Hallowée'en 8 la féte du Canada 


OAIP, FSL 


a 


31068.00 105 chroak 10.1-10.3(V) 
READING; Grammatical; vocabulary 


English instructions 


(d) 


Grand-mére Laforge is the local "Ann Landers" columnist for a 


town's French-language newspaper. You read the following 


letter from one of her readers. 


Chére grand-mére Laforge, 

Jai presque quatorze ans. L’année 
derniére pendant les vacances de Noél 
jai rencontré un _ garcon  trés 
sympathique. Nous sommes  sortis 
ensemble mais mes parents pensent que 
je suis trop jeune pour sortir avec un 
garcon. Nous sommes tous les deux 
malheureux. Qu’est-ce que je peux faire 
pour étre heureuse? 


Which of the following answers do you think Grand-mére Laforge 


would write? 


(a) 
(b) 
(c) 
(d) 


Li ne faut pas aller en vacances. 


Il ne faut pas présenter le gargon a tes parents, 
Il faut 6tre malheureux. 


Il faut présenter le gar¢gon da tes parents. 


Circle the letter beside the correct answer. 


OAIP, FSL 


SOO. OL aes eels 6.1-6.2(M), 6.3-10.2 (E) 
READING; Grammatical; vocabulary; food 
English instructions 

iC peetipn CUA IAS ER eile cise Ae aksk saw 5 SRsl AAO) 


Here is your shopping list. Check off those items which can 


be bought in a grocery store. 


sl Fa ) du poisson Lien ( ) des timbres 

a ( ) des chiens Leer ( yo shel crehi G2 

She ( ) de la créme glacée neeha 1 ) des pommes 

4% ( hy a tehty jerks) At oo ) des bateaux 

Sie ( ) une table ASS 7 ) des oranges 

6 ( ) des poires Green| ) du fromage 

i= ( ) du beurre UT het 4 ) des voitures 

een ) des mois Verse de ) des oeufs 

ears eC ae bag aS Bey eed ) des robes 

10 ( ) du sucre PRO Xi ) des légumes 
| 

OAIP, FSL 
} 


b076.02 1eo Ora O roe.) 
READING; Grammatical; vocabulary; food 
French instructions 

es 4,6, 7, 9, 10, 12 13, 15 


Tu vas faire tes achats. Quels articles peux-tu trouver au 


Supermarché? Coche-les. (//) 


is ( ) ‘du poisson On aan pe dekh ayeahie 

25 ( ) des chiens Ole ee ) du sucre 
Bre a ( ) de la créme glacée aL ates at ) des arbres 
| Wevdu spain Lee ye fehey ieaby 

Ebay: ( ) des nuages Vigsia xt ) des pommes 
Oiae > *( ) des poires SS Seek ) des pneus 
ie ( ) du beurre mee ) des oeufs 
Be ) des mois 


OAIP, FSL 


31050201 ese 6.2-10.3 (M) 

READING; Grammatical; vocabulary, idioms; clothing 
French instructions 

(b) 


Tu cherches un manteau d’niver chez Eaton. La vendeuse te 


demande: 

"Quelle taille faites-vous?" 
Tu réponds: 

(a) Trés bien, merci. 
(H)PMOuatorze; se lL voussplalts 
(jee ieta tome Lrords, 


(d) Il1me va bien. 


Encercle la lettre de la réponse correcte sur cette page. 


OAIP, FSL 


31080 .02 ibe 4 6.2-10722 (Vv) 
READING; Grammatical; vocabulary, idioms; clothing 
French instructions 


(b) 

Tu cherches un manteau d'’hiver chez Eaton. La vendeuse te 
demande: 

"Quelle est votre taille?" 

Tu réponds: 

(a) Trés bien, merci. 

(b) Quatorze, s'il vous plait. 

feel talt froid. 


(d) I1me va bien. 


Encercle la lettre de la réponse correcte sur cette page, 


OAIP, FSL 


31089 .01 tego pei 6.1-6.3(V) 
READING; Grammatical; vocabulary; numbers, time 


English instructions 


See attached 


Fill in each clock to show the time that is written under gis 


Quelle heure est-il? 


Example: Il est cing heures. 


(a) Il est deux heures. (b) Il est midi et denim 


(c) Il est trois heures (d) Il est quatre heures 


cing. moins, le? quart: 


OAIP, FSL 


a a 


31089.01 Scoring procedures 


(d) Il est quatre heures moins 


(omcinest trois heures cing. 
le quart. 


= OAIP, FSL 


BL0 95.00 Heres Need i Ea AS 10.1-10.3(V) 

READING; Grammatical, sentence formation; vocabulary 
from scontexct 

English instructions 

Cl) arwnt2 aD: CO) Cee C4) ea 


Read the following article and circle the letters beside the 


correct answers for the questions below. 
LES BATONS DE HOCKEY 


Pendant longtemps on s'est servi du bouleau et du fréne 
pour la fabrication des batons de hockey, surtout a cause de 
la 1ég6éreté et de la résistance de leur bois. On obtenait 
ainsi des batons résistants et bien @quilibrés. Aujourd'hui, 
comme le bouleau et le fréne sont devenus plus rares, on 
utilise de plus en plus la technique de lamination. Certains 
batons ont un manche fait de plus de 50 laminations; cette 
technique de fabrication donne au baton une plus grande résis-— 
tance. Quant 4a la lame, elle est trés souvent faite de bois 


d'é6érable a sucre. 


1. Only one of the following pairs contains the names of two 
kinds of wood. Which pair? 
(a) 1'érable 4 sucre, le fréne 
(b) le bouleau, le baton 
(c) le fréne, le bois 


(d) la lame, 1'érable a sucre 


2. The article mentions two types of wood traditionally used 
for hockey sticks. Why have these been preferred, accord-~ 
ing to the article? 

(a) Because they are heavy and flexible. 
(b) Because they are light and sturdy. 
(c) Because they are heavy and sturdy. | 


(d) Because they are light and even-grained. 


OAIP, FSL 


——— 
Na 


3. Only one of the following pairs contains the names of 
two parts of a hockey stick. Which pair? 
(a) le manche, le baton 
(b) le baton, le bois 
(c) la lame, la résistance 


(d) la lame, le manche 


4. According to the article, why is lamination used 
nowadays? 
(a) The woods normally used are harder to obtain. 
(b) The woods normally used have declined in quality. 
(cje Lamination 1S,-a better kind) of wood. 


(d) Lamination produces a better balanced stick. 


This article reprinted with permission from Sciences 4a 


l'affiche, Ontario Science Centre, 1979. 
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31096 .02 Leroy eR led elec One Ons i) 

READING; Grammatical; sentence formation, vocabulary 
English instructions 

Oe) Cr C2?) Te Clam (3) icy wn AD aCe Oo ee 


Read the following article and circle the letters beside the 


correct answers for the questions below. 


Quand on veut, on peut 


Femme dynamique, "Sympa",au début de ses cinquante ans, on 
vous présente Claire Boileau, une dame de la région ontarienne — 


de Lefaivre et d'Alfred ot elle a toujours vécu. 


Claire fréquentait 1'école du rang* 4 Lefaivre, puis elle 
a fait un stage au couvent du Sacré Coeur 4 Ottawa, ot elle 
a terminé sa lle année. La premiére question de l'entrevue 
était: "Claire, du temps de ta jeunesse, que faisais-tu?" 
Elle m'a répondu avec un rire: "C'est simple, une préparation | 
a devenir bonne Gpouse et mére. J'étais la fille typique de 
la campagne; j'aidais mes parents sur la ferme et ma mére 


m'apprenait l'art ménager." 


Claire est sortie pendant quatre ans avec Philippe, un 
voisin du rang. Elle le connaissait depuis toujours car ils 
ont fréquenté la m6éme Gcole. I1s se voyaient une fois par 
semaine, toujours le dimanche. Lorsqu'ils sortaient en auto, 
ils étaient toujours accompagnés d'un chaperon. I1s se sont 
mariés quand Claire avait 21 ans, et elle est devenue ensuite 


fermiére, ménagére, et maman de six enfants. 
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Quand ses enfants ont 6té grands, Claire, a4 1'age de 
quarante ans, a recommencé ses 6tudes. Car, dit-elle, "je 
n'ai jamais eu l'intention de passer toute ma vie A la maison". 
Aprés un cours d'artisanat, elle a décidé de s'inscrire* 4 
plein temps en 13e année @ 1'école secondaire de Plantegenet. 
Elle décrit ses réactions lorsqu'elle s'est trouvée assise sur 
un banc d'école: "Tu sais, au début on me regardait souvent. 


On me prenait pour un professeur dans les couloirs. J'étais 


nerveuse jusqu'a mon premier examen de frangais. Une fois 


l'examen passé, je me suis sentie beaucoup plus 4 l'aise." 


L'année suivante, elle a obtenu un poste d'enseignante, 
dans la méme @cole, en G6économie domestique*. C'était le 
premier poste scolaire pour Claire. Maintenant Claire 
continue ses études a l'université. Elle dit: "Quand on 


veut, on peut". 


* Vocabulaire 
Seolceaue rang: “local school 
eeainscrire: to enrol 


E€conomie domestique: home economics 


1. Pour devenir bonne ménagére, Claire a 
(a) enseigné 1'économie domestique. 
(b) 6tudié 1'Gconomie domestique a 1'école. 
(c) beaucoup appris de sa mére. 


(d) beaucoup travaillé a la ferme. 


2. Claire a fait la connaissance de son mari 
(a) au couvent qu'elle fréquentait. 
(oyeeeciuand sil est.venu, la chercher en auto. 
(c) a 1'école publique. 

(d) a Ottawa. 


OATPI ESL 


3. Lorsque Claire a décidé de recommencer ses études 
a plein temps 
(a) elle a fréquenté une 6cole secondaire. 
(b) elle a enseigné 1'économie domestique. 
(c) elle avait moins de quarante ans. 


(a) *elle a suivm unecourswdvatisande volse les matins. 


4. Claire a trouvé une position 

(a) dans une 6cole d'économie domestique. 

(ob) comme professeur de frangais. 

(c) comme professeur 4 l'université. 

(d) dans 1'école oti elle a complété sa 136me année. 
5. Claire n'a jamais 

(a) 6t@é une fille typique. 

(bob) travaillé a la ferme. 

(c) &6té nerveuse 4 1'école. 


(d) pensé rester toujours a la maison. 


OAT Pte ol 


096.04 eo, Le) Lene Oe Ono nM } 

READING; Grammatical; sentence formation, vocabulary 
French instructions 

eee, (2) Cc, 6 (3)sa,7'(4) dd, 


Lis le texte suivant et encercle les lettres des répvonses 


correctes aux questions qui suivent. 


euandyon veut,on peut 
Femme dynamique, "Sympa", au début de ses cinquante ans, 
on vous présente Claire Boileau, une dame de la région onta- 


rienne de Lefaivre et d'Alfred oti elle a toujours vécu. 


Claire fréquentait l'école du rang* 4 Lefaivre, puis elle 
a fait un stage au couvent du Sacré Coeur 4 Ottawa, owt elle 
a terminé sa lle année. La premiére question de 1l1'entrevue 
Gtait: "Claire, du temps de ta jeunesse, que faisais-tu?" 
Elle m'a répondu avec un rire: "C'est simple, une préparation 
a devenir bonne @6pouse et mére. J'étais la fille typique de 
la campagne; j'aidais mes parents sur la ferme et ma mére 


m'apprenait l'art ménager." 


Claire est sortie pendant quatre ans avec Philippe, un 
voisin du rang. Elle le connaissait depuis toujours car ils 
ont fréquenté la méme @6cole. Ils se voyaient une fois par 
semaine, toujours le dimanche. Lorsqu'ils sortaient en auto, 
ils 6taient toujours accompagnés d'un chaperon. Ils se sont 
mariés quand Claire avait 21 ans, et elle est devenue ensuite 


fermiére, ménagére, et maman de six enfants. 


OAD Ear SL 


Quand ses enfants ont été grands, Claire, a l'adge de 
quarante ans, a recommencé ses études. Car, dit-elle, "je 
n'ai jamais eu l'intention de passer toute ma vie a la maison", 
Aprés un cours d'artisanat, elle a décidé de s'inscrire* a 
plein temps en 13e année a 1'école secondaire de Plantegenet. 
Elle décrit ses réactions lorsqu'elle s'est trouvée assise sur 
un banc d'école: "Tu sais, au début on me regardait souvent. 
On me prenait pour un professeur dans les couloirs. J'étais 
nerveuse jusqu'd mon premier examen de fran¢gais. Une fois 


l'examen passé, je me suis sentie beaucoup plus 4a l'aise." 


L'année suivante, elle a obtenu un poste d'enseignante, 
dans la m@6éme @cole, en @Gconomie domestique*. C'était le 
premier poste scolaire pour Claire. Maintenant Claire con- 
tinue ses 6tudes a4 l'université. Elle dit: "Quand on veut, 


On peut... 


* Vocabulaire 
ecolesqucrang:  locads school 
Suinscrire: tovenrol 


Gconomie domestique: home economics 


1. Pour devenir bonne ménagére, Claire a 
(a) enseigné l'économie domestique. 
(b) G6tudié l'économie domestique a 1'école. 
(c) beaucoup appris de Sa mére. 


(d) beaucoup travaillé a4 la ferme. 


2. Claire a fait la connaissance de son mari 
(a) au couvent qu'elle fréquentait. 
(b) quand il est venu la chercher en auto. 
(c) a 1'école publique. 
(d) a Ottawa. 
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3. Lorsque Claire a décidé de recommencer ses études 4 plein 
temps 
(a) elle a fréquenté une école secondaire. 
foierelle a enseigné l'économie domestique. 
(c) elle avait moins de quarante ans. 


fd) tee lleva Sulvivun cours dwartisanat® tous’? les matins: 


4. Claire n'a jamais 
(a) @6té une fille typique. 
(ob) travaillé a4 la ferme. 


(c) @6té nerveuse a 1l'école. 


(d) pensé rester toujours a4 la maison. 
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32000 20:1. 2k 6.1-6.3(V), 10.1-10.3(E) 
READING; Sociolinguistic; greeting, telephone 
English instructions 


(c) 


Here is part of a telephone conversation. Read it and circle 
the letter beside the correct answer to the question below. 
Bonjour, c'est Louis. Normand est 14? 


ih 

2 

3. Pas encore. Veux-tu lui laisser un message? 

4. Ben... dites-lui que j'ai appelé, s'il vous plait. 
5) 


D'accord, Louis. 


How did this conversation probably start? 


Va) eascainit. 
(b) Tiens. 
(ayy alge: 
(co) Pe Cama ¢. 
; 
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32000.02 Pics Ah Ge Ors vy) 
READING; Sociolinguistic; greeting, telephone 


French instructions 


(c) 


Voici une partie d'une conversation. Lis la conversation 


et réponds a4 la question qui suit. 


Bonjour, c'est Louis. Normand est 1a? 


Pas encore. Veux-tu lui laisser un message? 
Ben... dites-lui que j'ai appelé, s'il vous plait. 


D'accord, Louis. 


Comment est-ce que cette conversation a probablement com- 


mencé? Encercle la lettre de la réponse correcte sur cette 


page. 


(a) 
(b) 
(c) 
(d) 


Salut. 
Tiens. 
ALLO 


Ca va? 
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32000.03 2EeZ 6.1-6.3(H), 10.1-10.3 (M) 
READING; Sociolinguistic; forms of address, telephone 
English instructions 


(c) 


Read the following conversation and the question below. Then 


circle the letter beside the correct answer on this page. 


A116? 


Bonjour, c'est Louis. Normand est 14? 


Non, paS encore. Veux-tu lui laisser un message? 


~ 


Vous ne savez pas a quelle heure il va rentrer? 


ee 


Non, je ne sais pas. 


Ben... dites-lui que j'ai appelé, s'il vous plait. 


Dwaccordys Louise 


Merci. Bonjour. 


Pw Pwo PoP wo Pp 


Bonjour. 


What can we guess about the speakers, from the way they are 


talking to each other? 


(a) The speakers are friends of about the same age. 
(b) Louis is probably speaking with Normand's younger sister. 
(c) Louis is probably much younger than the other speaker. 


(d) Louis probably calls the other speaker by her first name. 
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B2055.00 Zar Of L073 CV) 
READING; Sociolinguistic; greeting 
English instructions 


(c) 


You are being introduced to a French pupil of your own age. 
Which one would you normally say by way of a casual greeting? 


Circle the letter of the correct answer on this page. 


(a) Encore! 
(b) Quel honneur! 
Cm moalut.. 


(d) Bonne journée! 
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32060 .00 Zee. 65-2059 (M) 
READING; Sociolinguistic; letter closing 
English instructions 


(c) 


Here is a letter from Robert Williams. How should he end it? 
Circle the letter beside the most likely ending from the 


choices given below. 


le 13 octobre 1979 


Mon cher Georges, 


Je viens de recevoir ta carte et je voulais te répondre 
tout de suite. Oui, tu peux me rendre visite la fin de semaine 
prochaine, J’ai tant de choses 4 te dire et tu verraS aussi 
la nouvelle maison. Je t'attends samedi vers onze heures. A 


bientét! 


(a) Bien & vous, Robert 
(b) Mon cher ami, Robert 
(c) Amicalement, ton ami Robert 


(d) Ta cousine, Robert 
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33009.01 Sau.) 622 LO Vere LO 2107, 3) 
READING; Discourse; oral discourse, invitation 
English instructions 

Zee, 3 


Suppose that the following sentences are part of a conver- 
sation. Number them in the order in which they would.most 


likely be spoken. Write the numbers in the parentheses. 


( ) J'ai déja déjeuné, merci. 
( ) Est-ce que tu veux déjeuner avec moi? 
( ) Alors, je vais déjeuner tout seul. 
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33014.01 Be 22 6.2-6.3(M), 10.1-10.3(E) 
READING; Discourse; written discourse; recipe 
English instructions 

(b) 


Read the following text and circle the letter of the correct 


answer on your page. 


Ajouter deux oeufs et une demi-tasse de lait. 


Mélanger et battre vigoureusement. 
This is most likely part of 
(a) a list of the contents of a package. 


(b) a recipe in a cookbook. 


(c) a description of a meal. 
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33014.02 B22 Or 21 U0Rec.(M) eel 2: ( ) 
READING; Discourse; written discourse; recipe 
French instructions 

(b) 


Lis le passage suivant et encercle ensuite la lettre 


~ 


qui correspond 4 la réponse correcte. 


Ajouter deux oeufs et une demi-tasse de lait. 


Mélanger et battre vigoureusement. 
Ce passage fait probablement partie 
(a) d'une liste du contenu d’un paquet. 


(b) d'une recette dans un livre de cuisine 


(c) d'une description d'un repas. 
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33031.00 Sele 6 1=67°3(H) > 0 t=b053(M) 
READING; Discourse; schedule 


English instructions 


Model responses: 1 mark each 


1) 


12, 2) business people. 3) Thursday, Friday, Saturday 


angsounday,, | 4) 4.865). uno. 


Other acceptable responses for (2) must imply the notion of 


"business-person" (for example, commuter, businessman) 


Read the following excerpt from an airline brochure and answer 


the questions below in English. 


Nous vous offrons les vols suivants au Québec: 


Montréal: vol quotidien sans escale: 


départ 12:00 arrivée 12:55 
vol spécial ‘hommes d’affaires’’ 
lundi a vendredi 

sans escale 

départ 8:00 arrivee 8:55 


Quebec: sans escale: 


Tous les jeudis, vendredis, samedis et dimanches 
départ 14:30 arrivée 17:05 


Ottawa-Hull: 


1) 


2) 


=) 


4) 


5) 


sans escale: 
Tous les lundis, mercredis, jeudis et samedis 
départ 10:30 arrivée 11:55 


How many flights a week go to Montreal? 


For whom is the 8 a.m. flight especially intended? 


On what days of the week do the flights to Quebec City 


operate? 


How many flights operate weekly to Hull? 


Do any of the flights include a stopover en route? 
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BoU52.00 Best 10.1-10.3 (M) 
READING; Discourse; ad 
English instructions 


(a) 


Under the heading ACHAT ET RECHERCHE in the classified ads in 


this month's Québec Rock magazine, you find this ad: 


On cherche disques rares de CANO et albums solo 
de Richard Séguin et Robert Paquette. En bonne 
Condit onissy.p.).ct.a bonyprix. SLOULSE sa 
524-1185. 


You would like to buy an old record of Richard Séguin. 

Reading the ad carefully, you decide: 

a) not to call Louise, since she is also looking for the 
type of record you want. 

b) that Louise has Richard Séguin albums for sale at a good 
price. 

c) that the only record Louise has for sale is an album of 


Richard Séguin singing with Robert Paquette, 


Circle the letter beside the correct answer, 
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33103-00 ae 6.3-10.3 (M) 

READING; Discourse; application form 

English instructions 

One mark for doing each of the following: 

printing information required 

Pindingeriiersnamcmondecimol Locminiae 

filling in telephone number beside soir Maximum 5 
filling in 1 abonnement 

checking off $20 


Miss Long is a student at Toronto Collegiate. She would like 
to take out a subscription (un abonnement) for herself to a 
series of 5 plays at the Théatre du P'tit Bonheur. She wants 
to go in the middle of the week. She lives at 95 Elm Street, 
Toronto, Ontario, M6A 3T5 and her phone number is 653-2118, 


On the left part of the form is a table showing the subscrip- 
tion rates. Find the rate that applies to Marie and complete 


the form at the right. 


HEATRE DU P'TIT BONHEUR 


Abonnement Abonnement BULLETIN DE COMMANDE 
Soirée régulier étudiant D'ABONNEMENT 


Ferire en lettres moulées 


M/MmejJ Mie Morte wtetae ance eee 
AdTES GO Ce ic etsrete weete: orotate cris tenons 


eeoeereeeeeee eee ese eeeeeeeoee ee & © & 


ey 
endredi | $29 $26 PICOV/ cme ce. aie oc Cod ees water 
samedi TEC SOUT 4; 0 oe erersis: creas nee eae 
Tala SOLD so. ie istcleres ane 
Je désire —_ abonnement(s) 4a: 
[) $20 [J $26 
LI $22 [] $29 


OAIP, FSL 


340175,..00 Ame Ll ioe on Oe Ors. (M1) 

READING; Strategic, Discourse; dictionary, written discourse 
English instructions 

Model response: 2 marks 


We acknowledge receipt of your letter of July 27. 
receiving your letter of July 27. 


Other acceptable responses may be given to 2 marks as long as 
the information given closely resembles that given ineche 


model response. 


LS 


(Student's copy attached) 
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34075.00 Student's copy 


Below is the béginning of a letter you just received. 


Using 


the dictionary explain in the space provided what the first 


sentence means. 


le ler aout 1979 


Monsieur /Madame/Mademoiselle, 


Nous accusons réception 
desvotre lettrerdury 27 jum blets 
Suite A votre commande, nous 
vous assurons que les marchan- 
dises que vous avez demandées 
seront expédiées a@ la fin de 


cette semaine. 


Bien 4 vous, 


Service des Ventes 


Explain here: 


ACC — ACT 


accroissement [akrwismo®] m. 
growth; increase. || accroitre [akrwatr] 
v.* to increase; to augment; to en- 
large; to add to; s’accroitre, to grow, 
to increase. 

accroupir (s’) [sdkrfpir] v. to squat; 
to crouch; to cower. 

accueil {akey] m. reception; greet- 
ing; welcome. |! occueillir [-ir] 1. to 
greet, to welcome, to receive; to give 
ear to, to credit. 


acculer [akilée] v. to drive back; to 
commer; to bring to bay. 


accumulateur {[akimulater] m. ac- 
cumulator (electr.); storaze battery; 
adj.* acquisitive. || accumulation 
[-asyo®] f. accumulation. || accumuler 
[akumulé] v. to accumulate; to amass; 
to hoard. 


accusateur [akuzater] m. accuser; 
prosecutor, indicter (jur.); adj.* accus- 
ing. | aecusation [-asyo"] f. charze; 
accusation; indictment; prosecution. }| 
aecuser {akuzé] v. to accuse; to 
charge; to indict; to impute; to show 
up; to bring out: to indicate; to 
acxnowledve ;  s’accuser, 
to accuse Oneself; to stand out, to be 
marked. 

acerbe [asérb] adj. sour, bitter; bit- 
ing, sharp. 

acéré {aséré] adj. sharp, keen, cut- 
ting; stinging. || acérer [-é] v. to steel; 
to sharpen; to edge. 

achalandage [ashala"daj] m. custom, 
trade, connection; yvoodwill. || acha- 
lander [-é] v. to bring custom to. 


acharné [asharné] adj. eager in pur- 
Suit; inveterate, keen [joueur]; fierce, 
bitter {haine]; stubborn, strenuous 
{lutte, travail]. || acharnement [ashar- 
n¢ma®} m. relentlessness; determina- 
uon; stubbornness. , acharner {-ée] 1. 
to fiesh [chien], s’acharner a, to go 
for; to work away at, to slog at. 
achat [asha] m. buying; purchase. 
acheminement [ashminma"] m. way ;. 
course; progress; forwarding; routing 
[marchandises]. || acheminer [-é] v. to 
direct, to forward, to route; s’achemi- 
ner, to proceed, tO move. 

acheter [ashté] v. to buy; to pur- 
chase; to bribe. || acheteur, -teuse 
[-er, -€z] m., f. buyer. 

achevement [Ashévma"] m. comple- 
tion, termination; conclusion. || ache- 
ver [ashve] v. to finish, to terminate; 
to complete; to dispatch, to finish off 
(fam.). 


achigan [ashiga"] m. © bass [fish]. 
achopper [ashdopé] v. to stumble. 


acide [asid] m. acid; adj. acid, tart, 
sour. || acidité [asidité] f. acidity. || 


Reprinted from Larousse French: 
English, English-French Dic- 
tionary, with permission. 

© Librairie Larousse 1955, 
ABS) AUS) Rshy 
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35065 .00 Sieg eee LOLA); alOn2—-10..3 (EB) 
READING; Grammatical, Sociolinguistic; idioms, invitation 
English instructions 

me (2) Cc, 03). 


Read the following and answer the questions below. Circle 


the letter beside the correct answer for each one, 


ook: Ih PS Sie geass 


ont C'honneun de vous jfoure pot 
du manuage de teum fille 


Sacqueline 
avec Sean Bernard Valois 


te samedi 15 juillet 7980 & 16 heunes, 


Le, cénémonte auna teu al eglise ae Covile 
425, anenue de ta Belle Gabrielle, Sherbrooke 
ef tena sume d'une néceplion a DL atianant Maeda 


Ai: cone dansante a prortix de 20 heures. RB SF VP 


1. You are being invited 
(a) to participate in Henri's wedding 
(b) to attend only the wedding reception 
(c) to attend only the wedding ceremony 


(d) to attend the ceremony and reception 


2. The reception will take place 
(a) at the church 
(po) eeateches home of Mr. Valois 
(c) at a restaurant 
(d) at the home of Mr. and Mrs. Lavigne 
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Vek 


Dancing 


(a) 
(b) 
(c) 
(a) 


i . ~ 
. oy 


ony eet 
ara a 
Y Pe S| 
1 


t 


will begin 


before 4 p.m. 
before 7 p.m. 
acre LOep. ms 
ste Gass 


35009 .01 ao see 6.2-10.2 (V) 

READING; Grammatical, Sociolinguistic; vocabulary; 
medication 

English instructions 

(d) 


Read the following directions: 


Posologie: Contre le rhume prendre un comprimé trois fois 


Da ca OUi. 
To make use of this product you could: 
(a) use it as a compress for cold symptoms. 
(b) dissolve three tablets in a glass of water. 
(c) Spray it on three times a day. 


topeeecake 2t for,a.cold, morning, noon) and night. 


Circle the letter beside the correct answer. 
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35084.01 Le Grae cee 10.1-10.3 (M) 

READING; Grammatical, Sociolinguistic; vocabulary, written 
discourse; ad 

English instructions 


(c) 


In the evening paper you find an ad for a course in jazz music 
appreciation offered by a noted artist, which ends with this 
statement: "Pour s'inscrire, priére de se présenter en per- 


sonne, le soir du premier cours, au local indiqué plus haut." 


This means: 


(a) if interested indicate your first choice of evenings. 

(b) only local residents need apply for registration and 
must show up on the first night. 

(c) candidates must register in person on the first night 
of the course at the above-mentioned address. 

(d) candidates should register the night before the course 


unless they are residents. 


Circle the letter beside the correct answer above. 
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35087.00 De Pita Pe SUP Aw Bc Pad De PAL AT) 

READING; Grammatical, Sociolinguistic; idioms, written 
discourse, invitation 

English instructions 


(a) 


Your father has received an invitation to a reception for a 
visiting celebrity. In the left hand corner of the invitation 
appears the brief statement: "L'habit est de rigueur." Your 


father asks you what it means. You respond: 
(a) You are expected to wear formal dress. 
(b) You are expected to reply in writing. 
(c) You may bring your wife. 


(d) You must identify yourself at the door. 


Circle the letter beside the correct answer. 
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35088.00 gL rc hea ek AN 622=10.3(V) 

READING; Grammatical, Sociolinguistic; vocabulary; ad 
English instructions 

UR leks Tae cet BER ei 


Read the following passages, taken from magazine advertisements, 
and identify the product that is being promoted. For each one, 


circle the letter beside the correct answer on this page. 


1. "Pour photographier dans presque toutes les lumiéres, 


ut lisez sl Accumat a. 


(a) TV set (c) copying machine 
(b) camera (d) projector 
2. "Pour Arrow, faire des copies parfaites (de trés nombreuses 


copies) en quelques minutes, c’est de la routine." 


(a) camera (c) typewriter 
(b) motorcycle (d) copying machine 
3. "Regardez la meilleure tél1é-couleur dans l'histoire de 
Miracouleur." 
(a) TV set (cjay pro ,ector 
(bi) imecar (d) copying machine 
OAIP, FSL 


36091.02 Lee ele, One ie Opel 2 Orrsi(M) 
READING; Grammatical, Discourse; recipe 
English instructions 

me (2)\ d, (3) -d 


Read the following recipe and the questions below. Then 


circle the letter beside the correct answer for each question. 
TIRE EPONGE 


1 tasse de sucre (250 ml) 
1 tasse de sirop de mats (250 ml) 


4c. a thé de soda 4 pate 


- Placer dans une grande casserole le sucre et le Sirop, 
a ~ a 


porter a @ébullition a feu moyen. Remuer jusqu'd ce que 


femsucnce Soit fondu. 


- Préparer un verre d’eau trés froide. Continuer d faire 
cuire le mélange sans remuer jusqu'd 150°C (305°F) au ther- 
mométre, ou jusqu'd ce que le mélange se sépare en fils, 
qui se cassent lorsgu’on les met dans l'eau froide. Retirer 
du feu. Jeter immédiatement le soda a pate dans le mélange, 
d'un seul°coup. Bien mélanger. Verser dans un moule bien 


beurré. Faire refroidir, casser en morceaux, 


1. Dans cette recette, il s'agit 


(a) d'une boisson chaude. 
(Dy eeecoulinsbOnDOn, 
Cm cnuneoLscuit. 


(ad) d'un gateau. 


OAIP, FSL 


2. Il faut faire cuire le sucre 
(a) jusqu'!a ce, qu'il soit d'une couleur foncée. 
(bo) A une température trés élevée. 
(c) dans une casserole au four. 


(d) pour le faire fondre. 


3. Pour se servir de cette recette, il faut 


(a) jeter du soda a pate dans l'eau froide, 
(b) remuer le mélange sans cesSe. 
(c) combiner d'abord tous les ingrédients d'un seul coup. 


(d) préparer un moule avec du beurre. 


OAIP, FSL 


36101.01 Takei tg 6 Poot ONS) 
READING; Grammatical, Discourse; vocabulary; ad 
English instructions 

mame (2) by (3) “co, (4). -b 


Read the following column from a newspaper and the questions 
below. Then circle the letter beside the correct answer for 


each one. 


LES PETITES ANNONCES 
Je cherche un prof de piano qui demeure prés 
de chez moi ou qui pourrait venir a la maison. 
Jhabite (centre ville) Hawkesbury. Danielle 
Beaulieu, 731-1431. 
Je donnerais des cours de guitare ou de piano 
le soir. Pour plus de renseignements: Michel a 
270-3187 entre 19h00 et 22h00. 
Vendrais disques usagés en trés bonne 
condition, pas cher: Harmonium, Maneige, 
Beau Dommage, Robert Paquette, beaucoup 
d'autres. Jocelyne a 273-1415. 


Cherche violon usagé (de 15 4 20 ans au 


moins). Serais préte 4 payer $100 a $150. 
Chantal Nolin a 277-2163 (soir seulement). 


1. What does Chantal want? 
(a) to buy a new violin 
(Dye eOrDUY say ViOlLIn at least 15 years old 
(c) to sell her violin for at least $100. 


2e Who has something to sell? 
(a) Danielle 
(b) Jocelyne 
(c) Chantal 


OAIP, FSL 


. * : 4 


i ee 
® 7 > “tt ‘ 
3 


something? — 


A 


Who is trying to buy 
(a) Michel 

(pb) docelyne 

(c) Chantal 


4. Who gives music lessons? 
Came Danielle 
(bo) Michel 
(o)eeeenantal 


_ OAIP, FSL : 
ey Wer ere ain tee ey 


iu 
7% uw i 


3/ 100.00 Phyl PE oh by Ot Sigs PAA o ee SIAM ey) a AMO A Hcl Ole, SH) 


READING; Sociolinguistic, Discourse; invitation, oral 


discourse 


English instructions 


(b) 


Paul and Marie are French-speaking. 


friend to lunch. Which of the following would they be most 


likely to say? Circle the letter beside the correct answer 
on your page. 


(a) 
(b) 
(c) 
(d) 


Jr ee — 7 * 


Vamdiner chez nous? 
Veux-tu difner chez nous? 
Voulez-vous diner chez nous? 


Tu aimes diner chez nous? 


OAIP, FSL 


They are inviting a good 


41108.00 espe adhe hod Oe 21 OV) 
WRITING; Grammatical; vocabulary, inflections, toys, 
sports 
English instructions 
Maximum 10 
Two marks for each response, of which one mark shall be given 
for correct information, 4 mark for correct gender and 3 mark 


for spelling. 


Your favourite aunt and uncle who always spoil you are going 
on a trip to Quebec. They have asked you for a list of things 
you would like them to bring back. Write your list on the 


lines below: five toys or sports items. 
Jouets ou articles de Sport 


Exemple: _Un_ ballon 
it 


44052.06 Ail 2p te oD Gri) Oe SLO aM) LOR 2 =O tere) 
WRITING; Strategic, Grammatical; paraphrase, sentence formation 


English instructions with French example 


Spelling 
5 0-2 0-2 


If you were asked to explain the term librarian in French, 


Maximum 5 


| Information | Grammaticality 


you might write "C'est une personne qui travaille dans une 


bibliothéque". Now, explain the term sales clerk in French. 


nt Bn RR RS 


46044.01 1D soe dee Gr 2 0) 
WRITING; Grammatical, Discourse; sentence formation, 
grammatical cohesion 


English instructions 


Maximum 16 
Information | Grammaticality| Spelling | Discourse 


The following is a series of pictures that tell a story. You 
are to write what is happening in each picture on the lines 


given below. To help you, some vocabulary is given. 


s'endormir: to go to sleep 
ronfler : to snore 


la niche : doghouse 


OAIP, FSL 


OAIP, FSL 


46044.02 lier: ee hile: 6 210 wo) 

WRITING; Grammatical, Discourse; sentence formation, 
grammatical cohesion 

English instructions 


Maximum 14 


Information | Grammaticality | Spelling | Discourse 


eats, 


The following is a series of pictures that tell a story. You 
are to write what is happening in each picture on the lines 


given below. To help you, some vocabulary is given. 


s'endormir: to go to sleep 
ronfler ent Osis 


la niche : doghouse 


nv&é Nvir 
Bo FIDO--. 


"Il est tard et Pierre dit 


bonne nuit a son chien Fido." 


OAIP, FSL 


OAIP, FSL 


ES 


46053.01 er ee Lene 6'.2— 10 73 (V) 
WRITING; Grammatical, Discourse; sentence formation, 
grammatical cohesion 


English instructions 


Maximum 30 


Information | Grammaticality | Spelling | Discourse 


Here is a story outline in pictures. Write the story in French 
describing as completely as you can what is happening in each 
picture. Remember, you are telling a story, not just describing 


each picture. 


OAIP, FSL 


OAIP, FSL 


46053.02 iP is PAA Reis Bay” 62-1 Ossi) 

WRITING; Grammatical, Discourse; sentence formation, 
grammatical cohesion 

English instructions 


Maximum 30 


cranial 


a 
0-10 Ora: 


cality | Spelling 
0 0-4 0-6 


Here is a story outline in pictures. Write the story in 
French describing as completely as you can what is happening 


in each picture. Remember, you are telling a story, not just 


describing each picture. 


OAIP, FSL 


Qa \ XX 
ee 


OAIP, FSL 


46134.02 Naess, Wiggs re ah iY 620=— 1055 

WRITING; Grammatical, Discourse; vocabulary, written discourse, 
sentence formation; housekeeping 

French instructions 


Maximum 25 


Discourse 


Information Grammaticality 


Spelling 


a ne 


Regarde l'image suivante et lis ce texte. 


Hier soir tu as beaucoup étudié. Ce matin tu es parti/e 

pour l'école en vitesse. Qu'est-ce que tu vas faire quand tu 
rentreras pour ranger ta chambre? Indique au) moins 5 choose. 
Gusiiearauttaire. 

(Picture attached) 


—_— —— 


46134.02 


Student's copy 
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85023701 Va Pimps WS Leatee Ht base Gat 6e= LO (Vv) 

SPEAKING, READING; Sociolinguistic, Grammatical; supplying 
information, sentence formation, vocabulary; 
map, places 

French instructions which student may read (Teacher's copy 

attached); see Appendix C 

Maximum #9(10)  10°+>52+)35=)" 928 


Information|.Grammaticality| Pronunciation! Discourse|Total per 
question 


~ 


1. Imagine que tu es 4 1'école. Comment vas-tu 4 la biblio- 


théque? Donne une explication de ce que tu fais et les 
autres détails nécessaires (comme le nom des rues qu'il 
faut prendre). 

2. Imagine que tu es a4 1'Gcole. Comment vas-tu au zoo? 
Donne une explication de ce que tu fais et les autres 
détails nécessaires (comme le nom des rues qu'il faut 
prendre). 

3. OU est l'Auberge de la Jeunesse? 


4. Dis-moi ot tu peux prendre un café. 


OAIP, FSL 


B2025:.0 L 
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a | YO 
= \7 
=) : 
VSSVHNO 3NY e 
= ca 
a o 
> @ 311885132 |} 
=| 
2 fH | 
}40dS ap a RENE sanbsiq -oipey 
Fey Oe bes eerie 
NIW Id WVHO ANY 


Tete U 


ya (7 = 
pe aulasid 


aaljOd 
ap a1s0q 


BOULEVARD DESJARDINS 
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e| op 
abiaqny 
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ualonq zau9 
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je41Ua9 [210K 


AVENUE DE LA SALLE 


snqoiny 
snulwia | 


OAIP, FSL 


85023.01 Teacher's copy 


Give the student a copy of the map. Also give him/her the 
questions that will be asked. Read the questions out loud 
and then allow the student a few minutes to prepare his/her 
answers. When the student is ready, ask each question and 


allow the student to answer before going on to the next one. 


The student may read the questions while listening to them. 


~~ 


Imagine que tu es 4 1'école. Comment vas-tu a la 
bibliothéque? Donne une explication de ce que tu fais 
et les autres détails nécessaires (comme le nom des rues 
qu'il faut prendre). 

Imagine que tu es 4 1'école. Comment vas-tu au 

zoo? Donne une explication de ce que tu fais et les 
autres détails nécessaires (comme le nom des rues qu'il 
faut prendre). 

OU est l'Auberge de la Jeunesse? 


Dis-moi ot tu peux prendre un café. 


OAIP, FSL 


85023.02 Pathe sheave Handled k G2 — 10% 51V)) 

SPEAKING, READING; Sociolinguistic, Grammatical; supplying 
information, sentence formation, vocabu- 
lary; map, places 

French instructions which student may not read (Teacher's 

‘copy attached); see Appendix C 

Maximum (10,+ 10 +°5°4+ 3°=) 28 


. Sanne 
02 OR O=1 


O-2 D5 Ou 


Information 


Total per 
question 


3))) Obs %3 
Ae Ol 


(Map attached.) 


OATP. FSL 


85023.02 
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OAIP, FSL 


°85023.02 Teacher's copy 


Give the student a copy of the map. Read the questions aloud 
and then allow the student a few minutes to prepare his/her 
answers. When the student is ready, ask each question and 
let the student answer before going on the the next one. 


The student may not read the questions while listening to them. 


i 


1. Imagine que tu es 4 1'école. Comment vas-tu 4 la 

bibliothéque? Donne une explication de ce que tu fais et 
-les autres détails nécessaires (comme le nom des rues 
qu'il faut prendre). 

2. Imagine que tu es 4 1'école. Comment vas-tu au zoo? 
Donne une explication de ce que tu fais et les autres 
détails nécessaires (comme le nom des rues qu'il faut 
prendre). 

3. OU est l'Auberge de la Jeunesse? 


4, Dis-moi ot tu peux prendre un café. 


OAIP, FSL 


BO O2S5. 0 5 Pes PA py ad Way, hes Sig lh ACRE REL SN ANA), 

SPEAKING, READING; Sociolinguistic, Grammatical; supplying 
information, sentence formation, vocabu- 
laryssmapyepLlaces 

French instructions which student may read (Teacher's copy 


attached); see Nae CG 
Maximum (1O0°+*10'+ 3° +95-=) 


Information /Grammaticality| Pronunciation] Discourse|Total per 
question 


~ 


1. Imagine que tu es 4 1'école. Comment vas-tu 4 1'Eglise 
Notre Dame? Donne une explication de ce que tu fais et 
les autres détails nécessaires (comme le nom des rues 
qu'il faut prendre). 

2. Imagine que tu es a4 1'école. Comment vas-tu au z00? 

Donne une explication de ce que tu fais et les autres 

détails nécessaires (comme le nom des rues gu'il faut 

prendre). 

Dis-moi oUt tu peux acheter un disque. 


OU est l'Auberge de la Jeunesse? 


OAIP, FSL 
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OAIP, FSL 


85025705) sleacher.s. COpy 


Give the student a copy of the. map. Also give him/her the 
questions that will be asked. Read the questions out loud 
and then allow the student a few minutes to prepare his/her 


answers. When the student is ready, ask each question and 


allow the student to answer before going on to the next one. 


The student may read the questions while listening to them. 


Imagine que tu es 4 1'@Gcole. Comment vas-tu 4 1'Eglise 
Notre-Dame? Donne une explication de ce que tu fais et 
les autres détails nécessaires (comme le nom des rues 
qu aletaut prendre)’. 

Imagine que tu es 4 1'école. Comment vas-tu au zoo? 
Donne une explication de ce que tu fais et les autres 
détails nécessaires (comme le nom des rues qu'il faut 
prendre). 

Dis-moi ot tu peux acheter un disque. 


OU est l'Auberge de la Jeunesse? 


OAIP, FSL 


85023.04 Pe ae Le peal ee. Orr Ors CV) 
SPEAKING, READING; Sociolinguistic, Grammatical; supplying 


information, sentence formation, vocabulary; map, places 
French instructions which student may not read (Teacher's 
copy attached); See Appendix C 


Maximum. (lO*+ lO ’+ 3 + 5 =) 8 


ae Ge ERT en TMTE RST Te EDIE oe ree aT eR ea Ee LEER Ee LD ee it 
nformation |Grammaticality| Pronunciation| Discourse |/Total per 
question 


(Map attached.) 


OAIP, FSL 
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OAIP, FSL 


85023.04 Teacher's copy 


Give the student a copy of the map. Read the questions out 
loud and then allow the student a few minutes to prepare his/ 
her answers. When the student is ready, ask each question 
and allow the student to answer before going on the next one. 


The student may not read the questions while listening to them. 


=~ 


1. Imagine que tu es 4 1l'école. Comment vas-tu 4 1'Eglise 
Notre-Dame? Donne une explication de ce que tu fais et 
les autres détails nécessaires (comme le nom des rues 
qu'il faut prendre). 

2. Imagine que tu es a4 l'école. Comment vas-tu au zoo? 

Donne une explication de ce que tu fais et les autres 

détails nécessaires (comme le nom des rues qu'il faut 

prendre). 

Dis-moi oUt tu peux acheter un disque. 


4. Ou est l'Auberge de la Jeunesse? 


OAIP, FSL 


DOO 5201 1.4.4 6.1-10.2 (V) 

WRITING, READING; Grammatical; inflections, prepositions; 4 
English instructions 

()isauGny (2) hauxy. (3) ea Viale fad eeauxye (Oly Geeky 


Fill in the blanks using the words given after the sentences. 


Make any necessary changes. 


Marc a beaucoup lu et beaucoup voyagé. Ici, il pense 


a ses expériences. 


Exemple: Il pense ala TouUrmycEit fel (aes) 

1. Il pense livre de Gabrielle Roy. (a, le) 

2. Il pense arbres dans la rue Rideau. (a, les) 
3. I1 pense Oratoire St Joseph. (a, le) 

4, 11 pense petites fleurs dans le parc 


Lafontaine. (a, les) 
5. I1 pense Exposition mondiale 4a 


Montréal. (a, la) 


OAIP, FSL 


91005.02 1.4.4 6.1-6,.3(H), 10.1-10.2(V) 

WRITING, READING; Grammatical; inflections, prepositions; a. 
French instructions 

Wipmeaueee( 2)@taux, (3) abt, (4) eaux, (5) a ib 


a a a Fe i 


Emploie les mots a4 la fin de chaque phrase pour remplacer les 


tirets. Fais les changements nécessaires. 


Marc a beaucoup lu et beaucoup voyagé. Ici, il pense 4a 


ses expériences. 


Exemple: I1 pense a la Toum bitte lo (aia La) 
1. I1 pense livre de Gabrielle Roy. (a, le) 
2. 11 pense arbres dans la rue Rideau, 
(a, les) 
3. I1 pense Oratoire St Joseph. (a, le) 
4. 11 pense petites fleurs dans le parc 


Lafontaine. (ad, les) 
5. I1 pense Exposition mondiale 4 


Montréal. (a, la) 


OAIP, FSL 


2020.01 Mh Si ate bits) 641-6 .3 (MM); 102 LO me re) 

WRITING, READING; Grammatical; vocabulary, idioms; weather 
English instructions 

Model responses: 2 marks each 

Pieogliathot et rola e2)i lee wees eee leo er 

Aye livitavte chauder >) wl ebaltedugsone isle 

Other acceptable responses may receive 2 marks of which 1 mark 
will be given for correct information, 4 mark for grammar and 


» fibyee icere Cyeyvlian ei. 


Answer the following question by writing a different short 


sentence in French beside each picture: 


QUEL TEMPS FAIT-IL? 


OAIP, FSL 


OAIP, FSL 


91047.01 TARAS 6)22—67. 31(H) tee OP Orroa Ml) 
WRITING, READING; Grammatical; inflections, verbs, tense 


English instructions 


Model responses: 2 marks each 

Je me suis réveillée.... Je me suis levée... me suis lavé.... 
J'ai descendu... j'ai pris... Je suis montée,.. je me suis 
habillée... J'ai quitté... Je suis’ allée... 9J ai) achetes 


Acceptable responses may be given 2 marks for each verb of 
which one will be given for the correct form of the auxiliary 
and one for the correct form of the past participle (including 


agreement). . 


Here is an excerpt from Marie's diary. Rewrite the passage in 


the passé composé. 


La 


Je me réveille & neuf heures. Je me 1&ve vite et me lave les 
Mains et le visage. Je descends l'escalier et je prends mon 
déjeuner dans la cuisine. Je monte dans ma chambre et je 
m'habille en vitesse. Je gquitte la maison @ toute vitesse et 
je vais tout de suite au Théatre Municipal. Quelle chance}? 


J'achéte le dernier billet pour le concert d'Harmonium. 


OAIP, FSL 


91047.02 Ai eS 652-69 3)(H)" 2105 1—10% 3 (M) 
WRITING, READING; Grammatical; inflections, verbs, tense 
French instructions 


Model responses: 2 marks each 


Je me suis réveillée... Je me suis levée... me suis lavé... 
J'ai descendu... j'ai pris... Je suis montée... je me suis 
habillée... J'ai quitté... je suis allée... J'ai acheté. 


Acceptable responses may be given 2 marks for each verb of 
which one will be given for the correct form of the auxiliary 
and one for the correct form of the past participle (including 


agreement). 


Voici un extrait du journal de Marie. Ecris le passage au 


Je me réveille a neuf heures. Je me l1éve et me lave les mains 
et le visage rapidement. Je descends l'escalier et je prends 

mon déjeuner dans la cuisine. Je monte dans ma chambre et je 

m'habille en vitesse. Je quitte la maison 4 toute vitesse et 

je vais tout de suite au Théatre Municipal. Quelle chance? 


J'achéte le dernier billet pour le concert d‘Harmonium, 


OAIP, FSL 


94059700 Let POTS Or 34 V4) 
WRITING, READING; Grammatical; sentence formation 


French instructions 


[es pa 


Information 


Maximum 5 


Voici l’essentiel d'un message. Ecris ce. message en? 
phrases complétes. Tu peux @Gcrire plusieurs phrases si 


tu veux. 


soeur/arrive/matin/aéroport/vol #307/Nordair 


OAIP, FSL 


970,63. 012 IRAs PARAL 6,.2-10.3(V) 

WRITING, READING; Grammatical; spelling, accents 

English instructions 

One mark for each word requiring accents: 

déja, Ecrire, méme, frangais, préf€re, Québec, age, féte, 
fréres, Ecole, journée, étudies, mére, pére, aprés-midi, 


étudions, cinéma, télé, réponse, bientédt. 


Your friend has just learned how to type and he has written 
his first letter to a pen-pal in Montreal. He doesn't have 
a French typewriter, so all the accents are missing. Your 
PaskmisetOsadd the accents (7, 6, ¢, ~), to the underlined 


words. 


Mon cher ami, 


AS-Ctusdeja un Ccorrespondant, en Ontario? Moi, j'aime 
ecrire des lettres, meme en francais, mais je prefere recevoir 


des nouvelles de mes amis au Quebec. 


Dans ta lettre, dis-moi quel age tu as, quand est ta fete 
et si tu as des freres ou des soeurs. Parle-moi de ton ecole 
et de tes jeux. Qu'est-ce que tu fais toute la journee? Tu 


etudzes le soir? 


Moi, j'ai 12 ans. Ma mere et mon pere travaillent, et je 
passe mes apres-midi chez un ami. Nous etudions ensemble, et 
parfois, nous allons au cinema. Est-ce que tu regardes beau- 


coup la tele? J'‘'attends ta reponse. A bientot. 


Amicalement, 


OAIP, FSL 


31'093.00 5, ells ho oL 6), L=63'(V)7,. 10% a OFe2eC ey) 

WRITING, READING; Grammatical, Strategic; vocabulary from 
GONnUtexXt 

English instructions 

Two marks for each of the following model responses: 

(Ch) Ss froivd,(2)* | auto (3) Bypass (yer au, ep) aes ty 

(6) CULSIne i / jee Les 

Other acceptable responses may be scored as follows: 

0 - incorrect information, 

1 - correct information; spelling or grammar errors 


2 - correct information; no spelling or grammar errors 


Fill in the missing words in the passage below. Fill in one 


word only in each of the blanks in the passage. 

Un matin 
ie eel 1st Ceematineeeu. ne 
marche - Papa téléphone 


garage. Maman dans la : 


Elle prépare déjeuner. 


OAIP, FSL 


a0 727, 01 ila 1h Ocha Orel Ss VOa( M eh O arece Oca: (Er) 

WRITING, READING; Grammatical, Discourse; sentence 
formation, written discourse 

English instructions 

Model responses: 3 marks each 

1) Il est au Centre communautaire. 

2) C'est le (samedi) 19 décembre (1980). 


3), Elles sont A $2350. 
(a demi-tarif) 


~ 


4) Elle est a (sept heures). 
(19 heures) 


5) Elle est a (deux heures). 
(14 heures) 


6) On va voir un spectacle de marionnettes. 
Other acceptable responses may be given 3 marks each of which 
1 mark will be given for correct information and 2 marks will 


be given for grammaticality. 


(Student's copy attached) 


20072701 eS scudentiss couy 


Read the following advertisement and answer the questions after 
fe an French. 


{ 
SPECTACLE DE MARIONNETTES 


Centre communautaire 
Centre ville 
le samedi 19 décembre 1980 
a 14h00 et a 19h00 
billets: $5.00 


(enfants: demi-tarif) 


1. OU est le spectacle? 


2. Quelle est la date du spectacle? 
3. Les places d'enfants, a combien sont-elles? 
4. A quelle heure est la séance du soir? 
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5. A quelle heure est la séance de 1'aprés-midi? 


6. Qu'est-ce qu'on va voir? 
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WRITING, READING; Grammatical, Discourse; sentence formation, 
written discourse; newspaper 

French instructions 


Maximum 15 


ern format lon Grammaticality Spelling | Discourse 


BUrangleéc 


eon foulard Gtait pris dans 1'engrenage* 


Une jeune femme de Vanier a perdu la vie, vers 18h samedi, 
dans un accident survenu* sur la riviére Outaouais prés d'ici, 


alors qu'elle circulait en motoneige. 


Héléne Desrosiers, agée de 20 ans, est morte étranglée 
par son foulard* gui s'est coincé* dans le levier d'embrayage* 
de la motoneige. L'enquéte* sera menée par l'agent Rodrigue 
Archambault de la stireté* du Québec. 


* Vocabulaire 


engrenage: gear 

Ssurvenu: occurring 

BOtlacta-:= Scart 

Counce: caught 

levier d'embrayage: clutch pulley 
enquéte: investigation 


sGreté: provincial police 


En francais, explique en un court paragraphe d'au moins deux 


ou trois phrases ce qui est arrivé a Héléne Desrosiers. 
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